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ABSTRACT 
Atika Dyah Syarifa. 2018. The Implementation of Using Proble Based Learning 
to Improve Writing Skill of the Eighth Grade Students of SMP N 2 Salam. Thesis. 
English Education Program. State Islamic Institute Surakarta.  
Advisor: Dr. H. Sujito, M. Pd  
Keyword: Problem Based Learning, Writing Skills. 
Writing is an important skill for language production. However, it is 
considered a difficult skill, particularly in English as a second language (ESL) 
context where students face many challenges in writing. Moreover the eighth grade 
students of SMP N 2 Salam, Magelang also faced some problems in learning 
writing. When the researcher conducted preliminary research, she found some 
problems that were faced. First problem was the students were difficult in 
composing the words in English into sentences, such as many errors in vocabulary, 
grammar and spelling. The second problem was the way of the teacher in teaching 
writing is monotonous and applied old method which made the students felt bored 
with it. In this case, the researcher proposed the method of problem based learning 
to teach writing. The purpose of this research is to find out how Problem Based 
Learning Method improves writing skills of the students of SMP N 2 Salam, 
Magelang, and to find out the responses of the students on the application of 
Problem Based Learning Method in teaching writing. Research method applied in 
this research is collaborative classroom action research with the setting of this study 
is at SMP N 2 Salam, Magelang and the subjects of this research are the students 
of the eighth year of SMP N 2 Salam in the academic year of 2017/ 2018. 
Meanwhile, the research instruments are observation sheet, list of students’ names, 
interview sheet, and test. 
The result of data analysis shows that the writing skills of the students 
improve after being taught by Problem Based Learning Method. The students were 
more imaginative and feel free to express their idea into written text. It made them 
motivated to learn and they could improve their writing skills through group 
discussion in the Problem Based Learning. the student’s score of writing achieved 
taught by problem based learning method taken from their mean (79,37) were 
higher than those their mean (52,37) were taught without implementing of problem 
based learning method. The students score obtained in the first cycle could not 
achieve the minimum standard and the student’s score of cycle 2 could achieve the 
minimum standard. It can be concluded that there was an improvement in writing 
skills of the students of SMP N 2 Salam, Magelang. The result of interview shows 
that most of the students are quite interested in implementation of Problem Based 
Learning Method. Those mean that Problem Based Learning Method could solve 
the students’ problem in writing skills of the students of SMP N 2 Salam, Magelang. 
Therefore, teacher must emphasize the uses of Problem Based Learning to keep 
students’ interest in writing skill not only for recount text but also various texts. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
In learning English, there are four skills that should be learn, they are 
speaking, listening, writing, and reading. These four skills is divided into two, 
verbal communication and written communication. Both verbal and written 
communication is important, however, they are different. In written 
communication, the writer should consider contents, vocabularies, rhetoric, 
grammatical structures and mechanics such as punctuation and capitalization. 
Whereas, in verbal communication or called as spoken language, grammatical 
structures is not necessary as long as the speaker and listener understand each 
other. 
Bryne (1997: 1) states that on one level, writing can be said to be the act 
of forming symbols making marks on a flat surface of some kind. Graphic 
symbols here include letters or combination of letters that relate to the sound 
people make when they speak. The symbols have to be arranged, according to 
certain conventions, to form word, sentences, and or paragraph. But actually 
writing is more than the production of graphic symbols. He also states that 
writing involves the encoding of a message of some kind that is translating 
thought into language. 
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Writing is an important skill for language production. However, it is 
considered a difficult skill, particularly in English as a second language (ESL) 
context where students face many challenges in writing. Hadfield and Hadfield 
(2008: 116) state why writing skills is the most difficult skills to be mastered. 
First, writing has to be learnt unlike speech, which is acquired in the other 
tongue as part of child normal development. Secondly, there is “an audience” 
factor. Thirdly, because linguistics difficult. Fourth, the problem related how to 
organize and sequence our ideas acceptably. 
In addition, the writing skill difficulties are one of the most significant 
problems that affect not only native English speakers, but also hundreds of 
students that are learning English as a second or foreign language around the 
world. The fact that the latter do not have interest in the Composition field leads 
them to be poor writers, have low scores in their courses, increase the errors in 
their homework, write run-on sentences and create incoherent paragraphs. 
Many students have learned in high school to camouflage their lack of 
reading and writing skills, so it is often difficult for teachers to identify their 
weaknesses until students hand in papers or take exams. Then writing 
deficiencies are obvious. For this reason, it is important to say that academic 
writing involves many requirements that students must put into practice to 
avoid difficulties and complications at the moment of writing essays or report 
papers. 
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Besides, not only self-strategies influence students’ performance, but 
also the effectiveness of the methods and techniques that teachers apply in their 
English Composition courses. Each method is useful with some students but 
fails with others, so writing needs to persist and teachers must take into account 
other strategies if they want their students to develop effective writing skills. 
Therefore, students and teachers must work together as a team. If students want 
to improve their writing skills, only in this way they will have good results and 
they will notice the difference in their compositions. 
Furthermore, problems in learning writing also faced by the eighth 
grade students of SMPN 2 Salam. Due to the preliminary research conducted 
by the writer in SMP N 2 Salam, there found that there was some problems 
faced by the students in learning writing, particularly in composing the words 
in English into sentences. In this case, the students showed many errors in 
vocabulary, grammar and spelling. Besides, the students also got difficulty to 
express their ideas in the written form. This condition happened since the 
students had less practice to write in English. Another reason is that the English 
teacher did not pay much attention on the writing skill of the students. 
Moreover, based on the preliminary research, the English teacher at the 
school does not have such particular technique in teaching writing. The way of 
the teacher in teaching writing is monotonous and this made the students felt 
bored with it. Besides, the teacher did not motivate the students to have a good 
writing in English and given less attention on the practice of writing in English. 
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Here, the teacher only gave the example of some texts in English and then 
introduced the students with the generic structure of the text without encourage 
them to start to write in English and made the students familiar with the 
construction of the English sentences and paragraph. Therefore, in teaching 
writing, the teacher should be able to present interesting lesson and create a 
relevant topic based on the knowledge of the students. The teacher should also 
motivate the students to learn writing in English and increase their curiosity in 
writing skills. Teachers’ creativity in managing activities in teaching learning 
process is also important. The creativity of teachers will make the students to 
be creative, particularly in learning writing. 
One of the ways to conduct the problems of students in learning writing 
is by using PBL (Problem Based Learning). This method of PBL is essentially 
a collaborative, constructivist, and contextualized learning and teaching 
approach that uses real-life problems to initiate, motivate and focus knowledge 
construction. According to Schmidt (1993), PBL is grounded on Jerome 
Bruner’s notion that epistemic (intrinsic) motivation acts as an internal force 
driving people to better understand the world and on John Dewey’s principle of 
autonomous learning and emphasis on learning in answer to, and in interaction 
with real-life events. Indeed, PBL is based on the assumption that learning is 
not a process of reception, but of construction of new knowledge. It is supported 
by cognitive science theory that spouses that previous knowledge about 
something can determine the nature and the amount of information students can 
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process and elaborate in order to be internalized (Regehr & Norman, 1996). In 
addition, PBL is supported by cognitive research results that suggest that meta-
cognition and social factors have a strong influence on learning (Gijselaers, 
1996). 
In accordance with the above statements, teacher, in teaching English 
writing must emphasize the uses of Problem Based Learning to built the 
students’ interest in learning writing skills. In addition, it is expected that by 
using the method of Problem Based Learning,  capable of providing students 
with opportunities to learn conceptual knowledge and develop the writing 
skills. Boud and Faletti in Rusman (2011: 230) states that problem based 
learning is significance innovation in education. Mangeston in Rusman (2011-
230) also states that problem based learning curriculum can improve the 
development of long life education in form of open ended thinking, reflective, 
and active learning. Problem based curriculums also facilitate students to solve 
the problems, communication, and group work. Therefore, problem based 
learning can help students in solving the problem that they often faced in 
learning writing. Students will be able to solve their problems together in group 
and discuss each other so that they can develop their ideas and knowledge as 
well as share the problems or find the solution together with the partner in 
group. 
Based on the above reasons, the writer believes that problem based 
learning can improve the students’ skill of writing. Besides, Problem Based 
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Learning has been experimented as pedagogy in various disciplines and 
contexts around the world and recognized as effective teaching-learning 
method. Unlike many conventional methods, it involves students for effective 
learning through discussing and finding solutions of authentic problems among 
themselves. The students’ difficulties for communication in English writing on 
the one hand, and PBL’s success stories on the other made the writer to venture 
for experimentation with PBL and to see the effect of PBL on secondary level 
students’ English writing skill. Therefore, the writer is intended to conduct a 
classroom action research entitled “The Implementation of Using Problem 
Based Learning to Improve Writing Skill of the Eighth Grade Students of 
SMP N 2 Salam”. 
 
B. Limitation of the Problems 
The present research is focused on the use of Problem Based 
Learning method to improve the student’s writing skill. The Subjects of this 
research are limited to the eighth grade students of SMP N 2 Salam in the 
2017/ 2018 Academic Year. They are chosen because the teacher does not 
apply Problem Based Learning method. In addition, students have problems 
in writing skill. The researcher uses the recount text and narrative text for 
teaching materials. The recount text is used to inform an experience and 
tragedy in past event. 
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C. Problem Statement 
Based on the background of the research, the problem of the research is 
formulated as follows:  
1. How significant Problem Based Learning Method can improve in the 
writing skills of the eighth grade students of SMP N 2 Salam? 
2. How are the students’ responses when the problem based learning method 
applied in writing class of the eighth grade of SMP N 2 Salam? 
 
D. Research Objectives 
Based on the statement of the problem, the purpose of the research is 
proposed as follows: 
1. To find out how significant Problem Based Learning Method can improve 
in the writing skills of the eighth grade students of SMP N 2 Salam. 
2. To describe the students’ responses after applying problem based learning 
method to improve the students writing skills in the eighth grade of SMP N 
2 Salam. 
 
 
 
8 
 
E. Research Benefits 
The results of the research are expected to be useful for the following 
people. 
 
1. For the English Teacher 
The results of this classroom action research are useful for the 
English teacher as the information and consideration to encourage her to 
use Problem based learning method in teaching writing to improve the 
students’ writing skill.  
2. For the Students 
The actions given to the students provide practices on problem 
based learning method to improve their writing achievement, particularly 
in achieving writing words, sentences, and paragraph. 
3. For Future Researcher 
The research result would be useful for future researchers or 
English teacher who have the problem with writing as a reference to do a 
further research with a different research design or the same design at 
another school to develop the students’ writing skill by using problem 
based learning method. 
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F. The Definition of Key Terms 
1. Writing Skill 
Writing skill is ability to write a written work, such as stories or 
poems, of one person or a group of people. Byrne (1997:1) says that on one 
level, writing can be said to be the act of forming symbols, making marks 
on a flat surface of some kind. Graphic symbols here include letters or 
combinations of letters that relate to the sound people make when they 
speak. The symbols have to be arranged, according to certain conventions, 
to form words, sentences, and or paragraph. But actually writing is more 
than the production of grapic symbols. He also states that writing involves 
the encoding of a message of some kind that is translating thoughts into 
language. 
2. Problem Based Learning 
According to Tan in Rusman (2011: 229), Problem   based   learning   
is   a group of teaching learning process that is focused to the process of 
problem solving which is faced scientifically. It can help students in solving 
the problem that they often faced in writing. They will solve the problem 
together in their group and discuss each other so that their ideas and 
information can develop. Through problem based learning, it is expected 
that students are able to write especially recount text. 
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CHAPTER II 
THEORITICAL REVIEW 
 
A. Review on Writing 
1. Writing Skill 
Writing is one of the important skills that language learners need to 
learn as it is an essential component either for their academic practice or 
later in their professional life. Writing can be defined in various ways. There 
are some definitions of writing proposed by some experts. 
Bryne (1997: 1) states that on one level, writing can be said to be the 
act of forming symbols; making marks on a flat surface of some kind. 
Graphic symbols here include letters or combinations of letters that relate to 
the sound people make when they speak. The symbols have to be arranged, 
according to certain conventions, to form words, sentences, and/or 
paragraph. But actually writing is more than the production of graphic 
symbols. He also states that writing involves the encoding of a message of 
some kinds; that is translating thoughts into language. 
In addition, Hadfield (1990: 5) states that writing is an artificial activity 
in a way that speech is not. While Enre (1998: 13) defines that writing is 
process of thinking systematically, so that what is being written can be 
easily understood. Moreover, According to Celce-Murcia (2001: 207), 
writing is defined as an act of communication which takes place between 
the writer and the reader via the text in an interactive process.  
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Based on the above definitions of writing, it can be concluded 
that writing is an activity that produces something from mind becomes 
meaningful text or sentence. It has many purposes not only for media as 
expressing idea but also giving information. Therefore Indonesian 
students must have good writing ability so that they can express their 
ideas in written form to give information to the reader. 
According to Webster (1981: 2133) skill means technical 
competence without insight or understanding or the ability for further 
elaboration or development. 
To conclude, writing skill is the ability to put the thoughts and 
feeling into a set of signs or symbols and put them onto paper which can 
be understood by the reader. 
2. The Stages of Writing 
Hamp-Lyons (1987: 135) states that there are three stages in the 
process of writing, those are pre writing, writing, and rewriting. 
a. Prewriting  
Prewriting stage generally involves the writer in choosing a topic 
of if the topic and deciding on a way to respond to it, and selecting the 
appropriate ideas and information to use in a response. The prewriting 
stage should be very active, with discussion of the topic area to make 
sure everyone has something to writing about. 
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In planning, students involve the activities, such as reading text, 
mind mapping, discussing, fast writing, questioning, encourage them 
before they write their sentences in the first draft.  
b. Writing  
Writing is the stage where actually the writer makes a draft of 
their writing based on the prewriting stage that they have done before. 
She or he finds the right words and concentrates more on what they want 
to say thought paper. She or he also needs to arrange the draft in such 
way that the reader can follow his or her thought easily. The content 
might be written without considering the grammatical aspect first. 
c. Rewriting  
Rewriting is the final stage and essential to successful writing. 
Rewrite draft includes editing and proofreading. The editing process is 
really an extension of the writing stage, involving the students in taking 
a critical look at their writing in order to be sure that the written product, 
the outcomes of the writing process, is as they intended it to be. 
In this stage, the students review a draft to check content and 
organization based on the feedback from him or herself and teacher or 
peers. The teacher helps the students through the revision to shape and 
reshape the text into final form, and its focused more on organization, 
content of writing, sentence structures.   
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3. The Purpose of Writing 
McMahan, et al. (1996:8) mentions the purpose of writing as 
follows: 
a. To express the writer’s feeling 
The writer wants to express his feeling and thought the written form, as 
in a diary or a love letter. It is what is so called as exoressive writing. 
b. To entertain the readers 
The writer intends to entertain the readers thought written form, and he 
usually uses authentic materials. It is called as literaly writing. 
c. To inform the readers 
It is used to give information or explain something to the readers. It is a 
kind informative writing. 
d. To persuade the readers 
The writer wants to persuade or convince the readers about his opinion 
or concept or idea. It is called as persuasive writing. 
 In addition, Byrne (1997: 2) states about the purpose of the 
writing: “it is helpful to keep in mind some of the many uses we are 
likely to make of writing.” On a personal level, people use writing to 
make a note of something, for example shopping list, diaries, etc., and 
used to keep records of things to be remembered writing is also used 
message in the forms of letters, memos, and many kinds of writing to 
deliver the message from one others.  
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4. The Problem of Writing 
For the most people, writing is considered as a difficult activity, both 
in the mother tongue and in a foreign language. There are three heading 
problems which are caused by writing according to Byrne (1997: 4-5): 
a. Psychological Problems 
Writing is essentially a solitary activity and the fact that people 
are requires to write on their own draft, without the possibility of 
interaction or the benefit of feedback, in itself makes the act of writing 
difficult. Writers have no immediate feedback to let them know how 
they are doing and whether they should change their approach. There is 
no immediate interaction between the producer and the receiver. 
b. Linguistics Problems 
Different from oral communication the language used in written 
language is either simplified (list, telegram, note, etc.) or more elaborate, 
more formal. In a foreign language this process is all the more difficult 
as there may be interference on a cultural level, not just the linguistics, 
between mother tongue and the foreign language. 
c. Cognitive Problems 
Writing is learned though process of instruction. The written 
form of the language and certain structures, which are less used in 
speech, should be master and learned. The way to organize the ideas is 
also important for effective communication which has to be learned in 
writing. 
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5. Criteria for Good Writing 
Enre (1998: 9-11) states about the criteria for good writing as 
follows: 
a. Meaningful 
Good writing must be able to convey something in which it is 
meaningful to someone and can give the evidences about what it’s said. 
b. Clear  
It can be said as a clear writing if the intended reader can read in constant 
speed and catch the meaning. Clear writing shouldn’t have been simple, 
but mustn’t be more difficult than the situation as it ought to be. 
c. Coherent  
Other characteristic of good writing is coherent, it means that the 
information is clearly connected and arranged. It has been organizes 
systematically so the reader can follow the composition easily. 
d. Economic  
If the main purpose of the writer is giving information, she or he should 
avoid pleonasm. In a good writing, the words used are appropriate, and 
the sentences are clear, concise, emphatic, and correct. So, it doesn’t 
waste the reader time by veering away from focus without reason. 
e. Cohesive  
It means that the writing does not contain tons of grammar or spelling 
errors. It uses appropriate grammatical patterns, substitution, elliptical 
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construction, preposition, conjunctions to relate among the clauses 
within paragraphs. 
 
6. Teaching Writing 
Writing is an activity that produces something from mind 
becomes meaningful text or sentence. It has many purposes not only for 
media as expressing idea but also giving information. Therefore 
Indonesian students must have good writing ability so that they can 
express their ideas in written form to give information to the reader. 
One of the objectives of English language teaching is to give 
students an effective writing ability. Learning to write is a process of 
discovering and organizing the ideas, putting them on the paper and 
reshaping and revising them. Its means a process of finding and 
constructing the ideas in written form is called learning to write. 
Therefore, writing becomes the most difficult lesson in the school since 
the students have to produce the text by using English. They have to write 
about what they think in their mind and state it on a paper by using the 
correct procedure. 
However, writing is considered as the language skill which is 
least to be acquires. Besides, the teaching learning of writing skill in 
classroom has a little portion and even tends to be slighted. In fact, 
writing has some important roles in human life, either in academic 
purposes or in other aspect of life. 
17 
 
a. Reason for Teaching Writing 
The most important reason for teaching writing is that it is a 
basic language skill. Byrne (1997: 6-7) gave the reasons of teaching 
writing in early stages. Writing serves a variety of pedagogical purposes 
as follows: 
1) The introduction and practice of some forms of writing enables the 
learners to provide for different learning styles and needs. Some 
learners, especially those who do not learn easily through oral 
practice alone, feel more secure if they are allowed to read and write 
in the language. For such students, writing is likely to be an aid to 
retention, if only because they feel more at ease and relaxed. 
2) Written work serves to provide the learners with some tangible 
evidences that they are making progress in the language. It is not 
likely to be a true index of their attainment, but it satisfied a 
psychological need. 
3) Exposure to the foreign language through more than one medium 
appears to able more effective than relying on a single medium 
alone. 
4) Writing provides variety in classroom activities. It increases the 
amount of language contact through work that can be set out of class. 
5) Writing is often needed for formal and informal testing. 
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b. Approaches in Teaching writing 
There are some varieties of approaches in teaching writing which 
can be conducted by the teacher in the classroom. 
1) The Controlled to Free Approach 
This approach stresses on three features of grammar, syntax, 
and mechanics. It emphasizes accuracy rather than fluency or 
originality. The controlled to free approach in writing is sequential: 
students are fosters given sentence exercises, then paragraphs to 
copy or manipulate grammatically by, for instant, changing 
questions to statements, present to past, or plural to singular. They 
might also change words or clauses or combine sentences. They 
work on given material and perform strictly prescribed operations 
on it. 
2) The Free Writing Approach 
The emphasis in this approach is that intermediate level 
students should put content and fluency first and no worry about 
form. Teachers begin by asking students to write freely on any topics 
without worrying about grammar and spelling. There is only 
minimal correction of error. Teacher just simply read the pieces of 
free writing and perhaps comments on the ideas of the writer 
expressed, or ask students to read aloud to the class. Concern for 
audience and content are seen as important in this approach, 
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especially since it is interested in, and those subjects then become 
the basis for other more focused writing task.   
3) The Paragraph Pattern Approach 
The paragraph pattern approach stress on the feature of 
organization. This approach is based on the principle that indifferent 
cultures people construct and organize their communication with 
each other in different ways. So even if students organize their ideas 
well in their first language, they still need to see, analyze, and 
practice the particularly English features of a piece of writing. 
4) The Grammar Syntax Organization Approach 
This approach links the purpose of piece of writing to the 
forms that are needed to convey the message. Writing task is devised 
in order to lead the students to pay attention to organization while 
they also work on the necessary grammar and syntax. 
5) The Communicative Approach 
The communicative approach stresses the purpose of a piece 
of writing and the audience for it. Student writers are encouraged to 
behave like writers in real life and to ask themselves the crucial 
questions about purpose and audience: “Why I am writing this?” and 
“Who will read it?” 
Teachers using the communicative approach, therefore, have 
extended the readership. They extend it to other students in the class, 
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who not only read the piece but actually do something with it, such 
as respond, rewrite in another form, summarize or make comments. 
6) The Process Approach 
In the process approach, the students do not write on a given 
topic in a restricted time and hand in the composition for the teacher 
to correct which usually means to find the error. Rather, they explore 
a topic through writing, showing the teacher and each other drafts, 
and using what they write to read over, think about, and move them 
on to new ideas. Teachers who use the process approach give their 
students two crucial supports time for the students to try out ideas 
and feedback on the content of what they write in their drafts. They 
find that then the writing process becomes a process of discovery for 
the students: discovery of new ideas and new language forms to 
express those ideas. 
The teaching writing approach which is conducted in this 
research is based on the teaching free writing approach. The students’ 
writing was emphasized in content of the story, and only little correction 
in grammar. The students were expected to be able to express their ideas, 
generate the ideas fluently and organize them into good composition. 
c. Teaching Writing in SMP 
Based on the KTSP 2006 for SMP/MTs, the program of teaching 
learning English as a foreign language focuses on the aims to develop 
students’ skill in four language skills. The students are expected to 
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achieve competencies to communicate orally and written by using 
suitable language variation, fluently and accurately in interaction or 
monologue in the form of description, recount, narrative, procedure, and 
report. 
The teaching purpose conducted by the teacher should be based 
on syllabus of KTSP 2006 for SMP/MTs. The expected learning 
outcomes outlined for the students of the seventh, eighth, and ninth 
grade on the writing skill are as follows: 
1) Seventh grade: the students are able to (a) write simple functional 
sentences, (b) write simple massage, short and simple 
announcement, and card, (c) procedure text in the form of a 
procedure and descriptive. 
2) Eighth grade: the student are able to (a) write among others texts in 
the forms of a narrative, descriptive and recount. (b) write personal 
letter, post card, invitation card, leaflet and announcement. 
3) Ninth grade: the students are able to (a) write texts in form of 
narrative, procedure, and report (b) write short message, letter, 
advertisement and announcement. 
 
7. Assessing Writing 
One method that can be used in assessing writing is test. Testing 
writing skills are complex and something difficult to teach, requiring 
mastery not only of grammatical and rhetorical devices but also of 
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conceptual and judgmental elements (Heaton, 1991: 135). The following are 
varied skills necessary for writing good prose as suggested by Heaton 
(1991): 
a. Language use: the ability to write correct and appropriate sentences. 
b. Mechanical skills: the ability to use correctly those conventions peculiar 
to the written language, e.g. punctuation, spelling. 
c. Treatment of content: the ability to think creatively and develop 
thoughts, including all irrelevant information. 
d. Stylistic skills: the ability to manipulate sentences and paragraphs, and 
use language effectively. 
e. Judgment skills : the ability to write in an appropriate manner for a 
particular purpose with a particular audience in mind, together with an 
activity to select, organize, order the relevant information. 
Hamp - Lyons (1991) states that the assessment had a positive 
reception among students, faculty, advisors and other community members 
because it reflects the concerns of and is easily interpreted by these varied 
constituencies. In writing test, the writer takes the tests in free writing. The 
materials that will be tested relates to the recount text because it has been 
taught in Junior High School especially in the second year students. 
Followings are scoring rubrics according to Jacob ET AI (in Sara, 
2002: 116). 
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 ESL COMPOSITION PROFIL  
STUDENT:  DATE: TOPIC: 
SCORE LEVEL CRITERIA COMMENT 
CONTENT 20-27 
EXCELENT TO VERY 
GOOD:  
  knowledgeable, substantives,  
  through development of thesis,  
  relevant to assigned topic  
 26-22 GOOD TO AVERAGE: some  
  knowledge of subject, adequate  
  range, limited development of  
  thesis, mostly relevant to topic  
  but lack detail  
 21-17 FAIR TO POOR: limited  
  knowledge of subject, little  
  substance, inadequate  
  development of thesis  
 16-13 VERY POOR: does not sow  
  knowledge of subject, not  
  pertinent, or not enough to  
  evaluate  
ORGANIZATIO
N 20-18 
EXCELENT TO VERY 
GOOD:  
  fluent expression, ideas clearly,  
  
stated/supported, well 
organized,  
  logical sequencing, cohesive  
 17-114 GOOD TO AVERAGE:  
  somewhat choppy, loosely  
  organized but main ideas stand  
  out, limited support, logical but  
  in complete sequencing  
 13-10 FAIR TO POOR: non-fluent,  
  ideas confused or disconnected,  
  lacks logical sequencing and  
  development  
 9-7 VERY POOR: does not  
  
communicate, no organization, 
or  
  not enough to evaluate  
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VOCABLUARY 25-22 
EXCELENT TO VERY 
GOOD:  
  sophisticated range’s effective  
  word idiom choice and usage,  
  word farm mastery, appropriate  
  register  
 17-14 GOOD TO AVERAGE:  
  
adequate range, occasional 
errors  
  of word/idiom form, choice,  
  
usage but meaning not 
obscured  
 13-10 
FAIR TO POOR: limited 
range,  
  
frequent errors of word of 
idiom  
  
form, choice, usage but 
meaning  
  confused or obscured  
 9-7 VERY POOR: essentially  
  translation, little knowledge of  
  
English vocabulary, idiom 
word  
  
form, or not enough to 
evaluated  
LANGUAGE 25-22 
EXCELENT TO VERY 
GOOD:  
  effective complete instruction,  
  few errors of agreement, tense,  
  number, word order function,  
  articles, pronoun, prepositions  
 21-18 
GOOD TO AVERAGE: 
effective  
  
but simple constructions, 
several  
  errors of agreement, tense,  
  number, word order/function,  
  
article pronouns, preposition 
but  
  meaning obscured  
 17-11 FAIR TO POOR: major  
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  problems in simple or complex  
  construction, frequent error of  
  negative, agreement, tense,  
  number, word order/function,  
  articles, pronouns, preposition  
  and/or fragments, run-ons  
  detections, meaning confused  
 
 
B. Review on Problem Based Learning 
a. Definition  Problem Based Learning 
The problem based learning is a group of teaching learning 
process that is focused to the process of problem solving which is faced 
scientifically. Problem Based Learning is designed in the late 1970s. It is 
kind of approach that challenges students to learn through engagement in 
a real problem. Problem Based Learning is students-centered that refers 
to give relevant opportunities to the students. It will make a fundamental 
shift from a focus on teaching to a focus on learning. The process in 
Problem Based Learning is aimed at using the power of authentic 
problem solving to engage students and enhance their learning and 
motivation. 
In Problem Based Learning, the teacher present to students as a 
problem solver to work and decide their goal. This does not means that 
the teacher give the authority for making judgments regarding what might 
be important for students to learn but it will practice students 
responsibility and motivate them in learning. The teacher acts as a 
facilitator and mentor rather than a source of solution. 
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To do the implementation of the Problem Based Learning, the 
teacher needs to choose the topics or the materials of the subject which 
they have a problem and it can be solve. The problem can be taken from 
the text book or from the other aspect, such as the incident around the 
environment, the incident in a family or in the social life. 
Bound and Fetti in Rusman (2011:230) stated that problem based 
learning is significance innovation in education. Mangeston in Rusman 
(2011: 230) also stated that problem based learning curriculum can 
improve the development of long life education in form of open ended 
thinking, reflective, and active learning. Problem based learning 
curriculum also facilitates students to solve the problems, communication 
and group work. In addition, Sumono (2012: 78) defines that the word 
‘problem’ in the strategy of problem based learning means discrepancy. 
It is discrepancy between the real situation and what hoped. 
Furthermore, according to M. Taufiq Amir (2009: 18-19) in the 
learning process the problem can stimulate the curiosity of the learners. 
The learners can be interested to observe and involved of something. It 
means that the learners will have actively participated in the learning 
process to find out a solution. 
To find the problem the teacher might use the following 
consideration: 
1) Inappropriate performance 
2) Situation that requires attention or improvement 
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3) Looking for better way or something new 
4)  Phenomena that have not find the solution 
5) There is a gap in information and source 
6) Problem about taking conclusion 
Problem based learning has some advantages such as the students 
are known to develop greater communicative, thinking and problem 
solving skills with problem based learning than with regular lecture based 
education. Problem based learning encourages students to gain to deeper 
sense of understanding, using problem based learning the student combat 
by always introducing the vocabulary in a real-word situation so that they 
have not memorize vocabulary on list. It can ease the students write. 
Using problem based learning the students are not passive receivers of 
knowledge, but are instead required to actively acquire the knowledge. 
Jon Larsson (2001: 3) 
According to David Boud and Grahamme I Feletti (1997: 2) 
characteristic of problem based learning: 
1) Using stimulus material to help students discuss an important problem, 
question, or issue. 
2) Presenting the problem as a simulation of professional practice or a real 
life situation. 
3) Having students work cooperatively as a group 
4) Getting students to identify their own needs and appropriate use of 
available resources. 
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5) Reapplying this new knowledge to the original problem and evaluating 
their learning process. 
b. Purpose of Problem Based Learning 
Ibrahim and Nur in Rusman (2014:242) explained the goal of 
problem based learning models, namely: (1) help students to develop the 
ability to think and solve problems, (2) study the roles of adults through 
their inclusion in a real experiences, (3) become autonomous students. 
Thinking skills students can develop through discussion with groups related 
to the daily problems and presented to students include the learning 
material. 
 Harsono in Suprihatiningrum (2013:216) explained problem based 
learning models aim to make students able to acquire and establish 
knowledge in efficiently, contextual, and integrated. Problem based learning 
model is learning process in small groups with a tutorial system. Beetlestone 
(2012:29-30) explained the activity of problem solving give an opportunity 
for students to use their imagination, to reach their ideas, and thinking about 
probability. Because, problem solving using elements of creativity, this 
activity gives a way to appear self-directed at a level. 
c. Advantages and Disadvantages of Problem Based Learning 
Uden and Beaumont in Suprihatiningrum (2013:222) explained the 
advantages that can be observed from students in learning process using 
Problem Based learning namely: 
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1. Good ability to remember information and knowledge. 
2. Develop problem solving skills, critical thinking, and communication 
skills. 
3. Develop a knowledge base in integration. 
4. Enjoy learning. 
5. Increasing motivation. 
6. Good in team work. 
7. Develop learning strategies. 
8. Improving communication skills. 
Sanjaya (2006:220-221) explained the advantages and 
disadvantages of problem based learning are: 
1) Advantages Problem Based Learning 
a. Problem solving is a good technique to understand the 
subject material. 
b. Problem solving can challenge the ability of students and 
give satisfaction to determine new knowledge. 
c. Problem solving can increase the students activity. 
d. Problem solving can help students transfer their knowledge 
to solve problem in writing skill.  
e. Problem solving can help students develop new knowledge 
and trained students   responsibilities. 
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f. Through problem solving can show to the students that the 
subject material is basically a way of thinking and must be 
understood by students. 
g. Problem solving is fun and favorite for students. 
h. Problem solving can develop students ability to think 
critically. 
i. Problem solving can provide the ability for students no apply 
the students knowledge. 
j. Problem solving can develop students interest in continuous 
learning not only in formal education. 
2) Disadvantages Problem Based Learning  
a. When students do not have an interest and confidence to be 
able to solve the problem, so they were reluctant to try. 
b. The success of problem based learning requires sufficient time 
for preparation. 
c. Without understanding why they are trying to solve the 
problems is being studied, they will not learn what they want 
to learn. 
d. The Stage of Problem Based Learning 
Through the problem based learning students present their ideas, 
trained to reflect perceptions, argue and communicate to others. So a teacher 
can understand the process of students thinking, guide, and intervention of 
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new ideas on the concepts and principles (Rusman, 2014:245). Thus, 
students will have ideas and imagination to process writing the text. 
 One of teacher activities with problem based learning is making a 
lesson plan. Furthermore, there are five stages to implement problem based 
learning as follow: 
Table 1.2. learning Stages by Problem Based learning Model 
Learning Stages Teacher Behavior 
Stage 1: 
Organize students to 
problem 
The teacher informs the learning goals, 
describe the essential logistical needs and 
motivate students to engage in problem solving 
activities of their own choosing.   
Stage 2:  
Organize students to 
learn  
The teacher helps students define and organize 
learning tasks related to the problem.  
Stage 3: 
Helping independent 
inquiry and groups 
The teacher encourages students to collect 
appropriate information, collect experiment, 
seek explanations and solutions. 
Stage 4: 
Developing and 
presenting the work of 
exhibitors 
The teacher assists students in planning and 
preparing the appropriate work such as reports, 
video recordings, and models, and help them 
to share their work. 
Stage 5: 
Analyze and evaluate 
the problem solving 
process 
The teacher helps to reflect on the 
investigation and the processes they use. 
Source: Rusmono, 2014:81 
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 According to Suprihatiningrum (2013:226), process to solve 
problems in problem based learning follow these seven steps: 
1. Identify the problem and classification of difficult words in the scenario. 
2. Determine the problem. 
3. Brainstorming group members discuss and explain the problem based 
on their knowledge. 
4. Determine the learning objectives to be achieved. 
5. Selecting the right solution to solve the problem. 
6. Students learn independently to search an information related to the 
learning objectives. 
7. Each member of the group explains the result of their independent study 
and discussion.   
 
e. Correlation between Problem Based Learning and English Teaching 
Learning 
There are many strategies that can be used in teaching learning 
process. In this way, the teacher should be able to find or create a strategy 
that will be way to help students in the learning process in order to get 
the goal of learning. 
According to Dick and Carey in Suyadi (2013: 90) said that 
learning strategy is whole component material of learning and procedure 
or step of learning activity that used by the teacher to help the students 
reach the goal learning. 
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In this research, problem based learning is used as the strategy in 
the teaching and learning of writing skill. It is expected that by using 
problem based learning, the students can explore the skill and create a 
product. In this case the product is a text. It can be a way to do 
communication each other in the classroom since problem based learning 
ask the students to work in group. In addition, by using problem based 
learning strategy, students may respect each other since they study in 
group. 
According to Barbara (2001: 7) problem based learning fosters 
the ability to identify the information needed for a particular application, 
where and how to seek information in a meaningful conceptual 
framework, and how to communicate the information to others. It 
requires the students to analyze problem situation. They are faced to the 
latest topic in real world situation. 
Experiencing writing skill by using problem based learning can 
help students to think critically since it makes students to give different 
opinion and to find conclusion in the end of writing skills (ex. in teaching 
writing narrative text). In addition to these formats, PBL has also been 
extensively employed as a partial approach, i.e., in single subjects in 
otherwise conventional/lecture-based curricula (e.g., Duch et al., 2001) 
and at given points of lecture-based subjects (also known as ‘post-
holing’). These alternative formats share with the curriculum-wide 
models the fact that they encourage the students’ teamwork with 
authentic or simulated real-life problems, which are posed to them before 
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focal concepts and theories are introduced or discussed. This principle is 
considered by Barrows (1996, p. 7) as “the irreducible core of PBL” and 
distinguishes it from other active, co-operative, student-centred, process-
centred or case-based educational approaches. 
This principle is also the pillar of the PBL process, which may be 
summarized as follows: (1) a problem is presented to students, who, in 
small groups, organize their ideas, evaluate it, define its nature and try to 
solve it with available knowledge; (2) then students discuss the problem 
and identify aspects of it that need clarification and research (learning 
issues); (3) subsequently they prioritize the issues and plan when, who, 
where and how these issues will be investigated; (4) when the students 
meet again, they share and explore the knowledge gathered about the 
learning issues and use it to propose an informed solution to the problem 
(if a satisfactory solution cannot be reached, they may have to restart the 
cycle); and (5) after finishing working with the problem, the students 
assess themselves, their peers (group members) and the process/problem 
(Barrows, 2001). 
In conclusion, PBL is an instructional approach that challenges 
learners to seek solutions to real world (open-ended) problems by 
themselves or in groups, PBL engages learners in developing skills as 
self-directed learners. 
C. Previous Study 
Previous research is study that has been conducted by other researchers 
before. The researcher has to look for previous study relates with their research 
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to compare its difference about the content and the finding. The researcher 
found some studies related to problem based learning to improve writing skill.  
The first previous study that is found is a research conducted by Khairun 
Nisa, (2017), entitled “Problem-Based Learning and Writing Process 
Combination in Teaching Writing”.  
This previous research was aimed at finding out whether PBL and writing 
process combination in EFL writing classroom affect the students’ writing 
achievement or not, the correlation between the students’ perception towards 
the implementation of PBL and writing process combination in EFL writing 
class and students’ writing achievement and how the process is. The study 
involved 31 Pre- Intermediate writing students of Lampung University. To 
collect the data, the researcher administered several instruments. They were 
writing tests, distributed questionnaire, and did observation by making field 
note. Then, the data were analyzed both quantitatively and qualitatively. 
The results showed that PBL and writing process combination affected the 
students writing achievement after getting treatment for four meetings. Then, 
for students’ perception toward the implementation of Problem-Based Learning 
showed that more than 80% agreed with the statement which described that PBL 
helped the students in generating their idea to start their writing. Besides, there 
is a correlation between students’ perception toward PBL in writing process and 
writing achievement. The result shows that the analysis of correlation (r) is 
0.465. Next, for the process, the researcher found that PBL was easier for the 
students to write since they have got ideas from their friends. This related to the 
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next point of PBL, which is knowledge construction. The students made a 
discussion about the problems that might be arise from the topic given by the 
teacher. By this step, the students got ideas to construct their writing in a group 
or individually. 
The second research ia a research conducted by Abdur Rohim (2014), 
entitled “Improving Students’ Speaking Skill Through Problem-Based 
Learning (PBL) Strategy” 
The basic objective of this previous research is to improve speaking skill of 
tenth year students of MA Al – Ma’arif Singosari Malang that have difficulties 
to respond to questions which is given by the teacher. This situation made the 
students bored, less motivated, and inactive to join class activities. Problem-
Based Learning (PBL) is a strategy of expressing ideas to experience real life 
context to build critical thinking and problem solving skill. The research design 
used is quantitative–qualitative research in the form of classroom action 
research. The classroom action research used two cycles that include planning, 
action, observation, and reflection in each cycles. The subject of the study is 
tenth year students of MA Al-Maarif Singosari Malang which is consist of 46 
students (20 male and 26 female students). The researcher applied four 
instruments to assess the study: observation checklist, field note, questionnaire, 
and test. The test is taken by two scorers (researcher and collaborator) to 
increase better validity of the data. The findings showed that the speaking skill 
improved 23.37 (based on researcher’s assessment) and 22.94 (based on 
collaborator assessment). 
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The third research is conducted by Jesydiah Rokhmawati, Ery Tri Djatmika, 
and Andludiwishnu Wardana (2016), entitled “Implementation of Problem 
Based Learning Model to Improve Students’ Problem Solving Skill and Self-
Efficacy (A Study on Ix Class Students of SMP Muhammadiyah)” 
This previous research was aimed to know (1) the improvement of students’ 
problem solving skill by the implementation of PBL model, (2) the 
improvement of students’ self-efficacyby the implementation of PBL model. 
There are 22 people as the study subjects. The data collected in this study is the 
data on students’ problem solving ability and self-efficacy. The data is collected 
by distributions of test, observation and questionnaires, the data is analyzed by 
Class Action Research. The study results show (1) the implementation of PBL 
model can improve the students’ problem solving skill where in the 1st cycle, it 
is 69%, in the 2nd cycle, it is 73%, (2) the implementation of PBL model can 
improve the students’ self-efficacy where in the 1st cycle, it is 61%, in the 2nd 
cycle, it is 43%. The study results show that the implementation of Problem 
Based Learning (PBL) model can improve the students’ problem solving skill 
and self-efficacy. 
The above previous research has some differences and similarities compared to 
the present research. The similarities between the previous research and the 
present research can be seen in the strategy of learning process that used to 
conduct the research, the method of the research, and the topic of the research. 
Meanwhile, the differences can be seen in the target of the research and the 
subject of the research. The previous research has purpose to observe the 
38 
 
activity of learning process in general classroom, whereas, the present research 
is aimed at to observe the particular learning objective, the writing skill. The 
present research also has different data and subject of the research in which 
conducted to the eight grade students of SMP N 2 Salam.  
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Method of the Research 
The method applied in this research is classroom action research. There are 
some definitions of action research proposed by experts. Carr and Kemmis (1982) 
in Bruns (1999: 30) states that action research is simply a form of self-reflective 
enquiry undertaken by participants in social situation in order to improve the 
rationality and justice of their own practice, their understanding of this practices 
and situation in which the practices are carried out. 
While Mills (2000: 6) defines action research as: Any systematic inquiry 
conducted by teachers, researcher, principals, school counselors, or other 
stakeholders in teaching or learning environment, to gather information about the 
ways that their particular schools operate, how they teach, and how well their 
student learn. This information is gathered with the goals of gaining insight, 
developing reflective practice, effecting positive changes in the school environment 
(and on educational practice in general), and improving students outcomes and the 
lives of those involved. 
Based on the above definitions, it can be concluded that action research is 
a systematic research, done by teachers, researchers, principals, school counselors, 
administrator or other educational professionals to solve problems in order to get 
better improvement. 
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In this research, the writer has purpose to overcome the students’ problem 
in learning and improving writing skill. The writer collaborates with the teacher in 
implementing the action research. To conduct the action research, the writer teaches 
in the classroom by using the problem based learning method. In conducting the 
action research, the writer focuses on the writing skill of the students. Before 
conducting the action research, the writer discusses about the term of condition, 
syllabus, schedule, material, and the students’ average score of writing to the 
teacher. 
 
B. Setting of the Study 
This classroom action research is carried out in SMP N 2 Salam which is 
located at Sirahan, Salam, Magelang.  
The writer conducted the teaching learning process for the eighth grade 
students in the academic year of 2017/ 2018. This research was held by 
implementing the method of problem based learning which has purpose to improve 
the students’ writing skill in generating and organizing ideas. This research was 
conducted based on KTSP curriculum which is applied in SMP N 2 Salam. The 
curriculum has purpose to help the students to be able to communicate in written 
text correctly. This research was conducted from the beginning of September 2017 
to the end of January 2018. The detail of research schedule can be seen in the 
following table: 
 
41 
 
Table 3.1 Research Schedule 
Activities Date Purpose  
Observation   
Interview 1 September, 22nd 
2017 
Identifying teacher problem in 
teaching writing. 
Interview 2 September, 22nd 
2017 
Identifying student problem in 
writing skill. 
Pre-test January, 2nd  2018  Identifying students writing 
skill. 
Cycle 1: 
1st meeting 
2nd meeting 
Post-test 1 
 
January, 9th  2018 
January, 11st 2018 
January, 16th 2018 
 
Implementing the action plan. 
Implementing the action plan. 
Measuring the students’ 
writing skill after the action.  
Cycle 2 : 
1st meeting 
2nd meeting 
Post-test 2 
 
January, 18th 2018 
January, 23rd 2018 
January, 25th 2018 
 
Implementing the action. 
Implementing the action. 
Measuring the students’ 
writing skill after the action. 
Interviewing after 
the action 
January, 27th 2018 Knowing the students’ 
opinion about the action. 
C. The Subject of the Study 
The subject of this research was the eighth grade students of SMP N 2 Salam 
in the academic year of 2017/ 2018. There are 30 students in grade VIII C. All of 
them were included as the participants of the research.  
D. Models of the Research 
The model of the action research applied in this research is the model 
developed by Kemmis and Mc Taggart in Burns (1999: 32). According to them, 
classroom action research is composed of cycles consisting of four steps namely: 
planning, action, observation and reflections. 
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E. Procedures of the Research 
In this classroom action research, each procedure takes some steps that form 
one cycle. The procedures of action research in this research are as follows: 
1. Identifying the problem 
The first thing to do before planning for the action was identifying the 
problem faced by the students. In this step, the writer identified problems which 
occur in the classroom during the teaching learning process of writing. The 
problems refer to the factors causing the students difficult to improve their 
writing skill. To identify the problems, the writer observes the teaching and 
learning process in the classroom, conducts interviews with the teacher and 
students, and gives pre-test and open-ended questionnaires to the students.   
2. Implementing the action research 
This research was conducted in two cycles. Each cycle uses problem 
based learning as the teaching method in writing activity. According to Kemmis 
and Mc Taggart, action research occurs thought a dynamic and complementary 
process, which consists of four essentials moments: planning, action, 
observation and reflection (Burns, 1999: 32). These moments are the 
fundamental steps in a spiraling process through which participants in an action 
research group undertake to: 
a. Planning 
It includes the following activities: 
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1) Preparing material, making lesson plan, and designing the steps in doing 
the action. 
2) Preparing list of students name and scoring. 
3) Preparing teaching. 
4) Preparing sheets of classroom observation (to know the situation of 
teaching and learning process when the method or technique or mode I 
applied). 
5) Preparing test. 
b. Action  
The included activities were: 
1) Giving pre-test 
2) Teaching in the classroom 
3) Giving time to the students to ask about difficulties or problems 
4) Asking the students some questions related to the problems and the 
action 
5) Guiding students to do the task 
6) Giving post-test 
c. Observation 
Observation is one of the instruments used in collecting data. The 
researcher observes the students activities while teaching-learning process 
occurs. The result of the observation was recorded on the observation sheets 
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as useful data. The researcher is helped by the teacher to observe students 
activities and give inputs and suggestions. 
d.  Reflection 
The results of the observation were analyzed to remember what have 
happened and have been recorded. Meanwhile, the writer evaluates the 
teaching learning process during the implementation phase. From this, self-
reflection can be done. And from the tests, the students improvement can 
be known. 
3. Doing Evaluation 
The writer conducted an evaluation based on the result of observation 
to find out the positive result and weaknesses during the action. To ensure the 
improvement of the students writing skill, the writer gave pre-test and post-test 
to the students. The pre-test was held in the beginning of the first cycle to 
measure the students’ writing skill before implementing the action and the post-
test was held in the end of every cycle to measure the improvement of students’ 
writing skill after the action. After giving the test, the writer analyzed the result 
of the test by scoring it. In scoring the data of writing skill, the writer used 
rubric evaluation of writing. The writer also required help from the one who is 
regarded to have enough capability in scoring the writing skill. The writer asked 
the English teacher in SMP N 2 Salam to be the second corrector. It is done to 
minimize the subjectivity of scoring.   
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F. Technique of Collecting Data 
1. Observation 
Observation is one of way that can be done for collecting data. As 
mentioned by the writer in the previous chapter, observation is one thing that 
must be included in action research since it is one of the stages of action 
research cycles. In this classroom action research, the writer chooses the 
participant to take part in the observation, the writer worked with the English 
teacher, Mrs. Sri Nurwati, S. Pd, in conducting the research. The writer changes 
the teacher’ role as an observer.  
2. Interview  
Interview is significantly useful for getting the data behind the English 
teacher’s experiences before conducting the classroom action research. The 
pre-interview was conducted on September 22, 2017. It was used to find out the 
students difficulties in writing skill, and the technique used by the teacher in 
teaching writing. The interview was also carried out after the classroom action 
research to find out the English teacher response toward the idea of using 
problem based learning method in teaching writing skill. The writer conducted 
the interview structurally by using interview guide. Here, the writer took 10 
students as the samples out of 30 students to be interviewed regarding their 
responses on the use of problem based learning in teaching writing. The 
interview was also about the students’ problem in writing before and after 
cycles. 
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3. Test  
Test is a set of questions or exercises or other instruments to measure 
knowledge, intelligence, ability or aptitude of groups or individuals. The writer 
conducted tests consisting of post-test 1 and post-test 2. Post-test 1 was done 
after the first cycle ends and the post-test 2 were done in the end of the second 
cycle. The test was used to measure the students’ writing skill from the 
achievement side. 
 
G. Instruments 
According to Arikunto (2002: 136) research instrument is a device used by 
the researcher while collecting data to make this work become easier and to get a 
better result, complete and systematic in order to make the data easy to be 
processed. There are some instruments used in this research to collect the data, they 
are as follows: 
1. Notes or field notes 
Notes or field notes are descriptions and accounts of events in the 
research context which are written in a relatively factual and objective style. 
They generally include reports of non-verbal information, physical setting, 
group structures and record of conversations and interactions between 
participants. In this research, notes or field notes were used to observe the 
students’ writing skill improvement from their behavior side. Collaborative 
47 
 
observer notes or field notes were used to take notes on the important activities 
related to students writing skill. 
2. Students Worksheet 
Student worksheet was used as the instrument of test to measure the 
students’ skill of writing. 
H. Technique of Analyzing Data 
After collecting the data, the next step of the research was analyzing the 
data. The data were analyzed by using qualitative and quantitative data analysis. 
1. Qualitative Data Analysis 
The data of pre-research observation report, research diaries, field notes, 
and photographs of teaching and learning process are analyzed by constant 
comparative method. According Burns (1999: 156-160) in general, the data 
analysis process included assembling the data, coding the data, comparing the 
data, building interpretations, and reporting the outcomes. The data provided 
the evidence for the statements or assertions that were made about the research 
insight or outcomes. 
2. Quantitative Data 
Data analysis is the point where statement or assertions about what the 
research shows are produced (Burns, 1999: 153). It involves describing and 
explaining the data. The quantifiable data are analyzed by comparing their 
mean taken from the pre-test and post-test. The formulas used in analyzing the 
data are: 
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X = 
∑𝑥
𝑁
 
Y = 
∑𝑦
𝑁
 
 Where: 
 X = Means of pre-test score 
 Y = Means of post-test score 
 N = Numbers of sample 
 ∑x = The sum of pre-test 
 ∑y = The sum of post-test 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
A. The Description of Research Subjects 
The research was conducted at SMP N 2 Salam located in Sirahan, 
Salam, Magelang. SMP N 2 Salam, Magelang was selected as the location to 
conduct the research since most of students in this school still face some 
problems in learning writing. Regardless to the preliminary research conducted 
by the researcher, there were some problems encountered by the students in 
learning writing, such as the students were difficult to express their ideas in the 
written form.  
Moreover, it was found that students get difficulty in learning writing, 
since they got less practice and references of reading. In this case, the English 
teachers of SMP N 2 Salam, Magelang also used the old fashion of teaching 
strategy which is considered monoton and boring. Therefore, this research was 
conducted to improve the students’ writing skill through the implementation of 
problem based learning. This strategy has purpose to generate and organize 
ideas. This research was conducted based on KTSP curriculum which is applied 
by SMP N 2 Salam, Magelang. The curriculum is aimed at to help the students 
to be able to communicate in written text correctly. This research was started 
from the beginning of September 2017.  
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The subject of this research was the eighth grade students of SMP N 2 
Salam, Magelang in the academic year of 2017/2018. There are 30 students in 
the eighth grade, and the sample taken for this research was VIII C. 
In this research, the researcher applied classroom action research which 
was conducted in 2 cycles, during September 2017 to January 2018. The 
procedure comprises four essentials moments: planning, action, observation and 
reflection in accordance to the theory of Burns (1999: 32). Besides, the 
researcher also conducted interview to the teachers and students of SMP N 2 
Salam, Magelang to find out the problems of students in learning writing. The 
interview was conducted in two times on pre-test and post-test. The researcher 
took 10 students as the samples to be interviewed about their difficulties in 
learning writing. 
In addition, the researcher also conducted several activities to collect 
data about the English teaching and learning situation in the 8th grade at SMP N 
2 Salam, Magelang in this phase. First, the researcher conducted an interview 
with the English teacher. Then, an observation was also done to know the real 
situation of the English teaching and learning of writing at VIII C class of SMP 
N 2 Salam, Magelang. Another interview was also conducted to know from the 
students’ perspectives with regard to the English teaching and learning process 
especially in writing and their own understanding about their ability in English. 
Next, a pre-test was held to get information about students’ achievement in 
English, especially in reading ability. Finally, the researcher gave interview for 
the students of VIII C class of SMP N 2 Salam, Magelang. This interview was 
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aimed to know the students’ responses toward the implementation of technique 
applied by the researcher after the classroom action research. 
The researcher began to identify the problems occurred in the English 
teaching and learning process of the eighth grade students at SMP N 2 Salam 
by conducting interviews an observation. The researcher firstly conducted 
interview with the English teacher to find out the students’ characteristics and 
the problems occurred in the English teaching and learning process in the school 
from the teacher’s perspective. The English teacher mentioned some problems 
of the students dealing with English teaching and learning process as showed in 
the following interview transcript. 
Interview I: Teacher, September 22, 2017 
Teacher : Kendala kami yang saya jumpai untuk pembelajaran teks, 
kepada khususnya anak-anak kami, ini kendala kami anak-anak 
itu selalu kesulitan kosakata karena rata-rata anak-anak kami 
susah buka kamus. Itu kendala kami. Tapi secara prinsip untuk 
yang teori-teori, seperti, dari kelima teks, dari procedure text, 
descriptive text, report text, recount text, dan narrative text, 
sudah kami ajarkan sesuai dengan SKL UN. Oleh karena buat 
UN itu, sudah berkali-kali kami ajarkan kepada anak-anak, 
“Kamu harus sering buka kamus!” seperti itu. 
(During teaching and learning process of a text, we figure out 
that the students are lack in vocabulary mastery because they 
reluctantly open their dictionary. That is our problem. 
However, we have taught all of the five texts, procedure text, 
descriptive text, report text, recount text, and narrative text, 
according to the Graduate Competence 
Standard of National Exam. Because those are for National 
Exam, we have repeatedly told them to not be lazy opening their 
dictionary.) 
Researcher : Selain vocab yang terkadang mereka menemui kesulitan, ada 
kesulitan lain gitu misalnya menentukan topic teks atau 
bagaimana? 
(Beside vocabulary, is there any other problem that they 
have? For example, maybe determining topic of the text or 
maybe other?) 
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Teacher : Kesulitan pada anak-anak atau kesulitan siapa..? 
(The students’ problems? Or whose problem?) 
Researcher : Kesulitan pada anak-anak. Adakah? 
(The students’ problems, Is there any other problem?) 
Teacher : Kalau kesulitan pada anak-anak, yang saya alami, yang saya 
jumpai itu.. Pertama, seperti yang sudah saya katakan tadi, 
terbentur pada kosakata karena pada malas buka kamus, 
kemudian kedua pada penguasaan grammar. Sehingga menurut 
kami, grammar seperti Tenses, seperti penggunaan question tag, 
penggunaan pronoun, itu memang kita berikan sendiri secara 
khusus agar supaya ketika anak- anak menjumpai kalimat-
kalimat seperti passive voice, anak-anak akan tahu, dan selama 
ini demikian. Oleh karena itu kalo grammar focus seperti itu 
saya ajarkan tersendiri. Namun demikian anak-anak kadang 
kurang perhatian atau bagaimana sehingga grammar yang 
selama ini ditekankan, diabaikan. Padahal semua kalimat-
kalimat dalam soal baik ulangan umum ataupun Ujian Nasional 
apalagi, mengandung unsur pengetahuan. Tanpa penguasaan 
grammar itu anak-anak kurang bisa menentukan pilihan 
jawaban secara tepat. 
(As far as I understand, the students’ problems are … first, as 
what I have been mentioned previously, they are lack in 
vocabulary mastery because they reluctantly open their 
dictionary. The second problem is they are lack in grammar 
mastery. We give them exclusive time to teach grammar for 
students so that when they meet a sentence, for example, passive, 
they are able to understand it, However, sometimes somehow 
whether they do not pay attention to 
the lesson or maybe because other factor, the students still 
cannot choose the right option during the exam.) 
 
Based on the above interview transcript, it can be seen that the students 
of class VIII C of SMP N 2 Salam, Magelang have difficulties in vocabulary 
and grammar. They also had low motivation when they were trying to figure 
out unfamiliar and difficult words. They reluctantly opened their dictionary. 
Furthermore, the English teacher also had difficulties preparing teaching media. 
The teacher often had limited time to prepare the teaching media. 
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In order to know and observe the real condition of the teaching and 
learning process of the English class, the researcher conducted a class 
observation. During the observation, there were some points that became the 
researcher’s concern. They were the teacher’s teaching style, the classroom 
interaction, students’ motivation in learning new vocabulary and the students’ 
lack in vocabulary mastery, and the students’ involvement. 
First, the teaching style was teacher-centered. The teacher explained 
everything. Meanwhile, the students just listened to him and sometimes took 
some notes. This type of teaching style might not be able to trigger the students’ 
iniatiatives to read a text. The students also were not trained to understand the 
text by themselves. Furthermore, because the teaching style was teacher-
centered, there was no group discussion in the class. It made the classroom 
interaction in  the teaching and learning reading was not optimal. 
The students’ involvement in the teaching and learning process of 
writing were also low. Most of the students did not actively involve in the 
teaching and learning process. Sometimes, they did not pay attention to the 
lesson and had conversation with their friends. Only few students who sat in 
front of class actively answered the teacher’s questions. Sometimes, they did it 
voluntarily. Sometimes, the English teacher had to ask the students to give their 
answer in the whiteboard. 
Finally, the teacher gave only short amount of time for students to do 
the task. The teacher and the students discuss the answer of the task shortly after 
the task was given. It would not help students to deeply understand the task. 
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Because of the short amount of time that is given to the students to do their task, 
they reluctantly opened their dictionary. They wanted instant answers. That is 
one of the reasons why they are lack in vocabulary mastery. By looking for a 
word in a dictionary, they might learn another word that might cross their 
eyesight and improve their vocabulary. 
Moreover, based on the result of interview toward the students, it was 
found that the English learning and teaching held by their teacher is considered 
boring and most of them find difficulties in following the lesson. Below is the 
example of conversation between the researcher and one of the students of SMP 
N 2 Salam cited from the interview: 
 
 
 
 
 
 
According to the above interview, conducted during pre-test, on 
September 22nd , 2018 to one of students in SMP N 2 Salam, Magelang, the 
English lesson is considered boring according to the student and she does not 
really like it. Moreover, the teacher’s attitude is sharp and mean that makes her 
afraid to ask question to her (Bu. Nur, the English teacher at SMP N 2 Salam, 
Magelang). Besides, the teacher also often asks the student to do some tasks 
regularly. 
Interview I: Students September 22nd 2017 
Researcher : “Begini, adek suka pelajaran bahasa Inggris tidak?” 
    (Do you like English lesson?) 
Student : “Suka sih Bu, tapi ya sedikit lebih paham dan suka pelajaran matematika 
hehe.” (I do like, Mam but not really understand the subject and I also like mathematics, 
hehe.” 
Researcher : “hla kenapa kok gitu?” (why?) 
Student : “ya kadang-kadang saya ga suka aja alias ngebosenin, hla Bu Nur itu galak bu 
jadi takut kalo mau bertanya terus disuruh ngerjain soal terus.” (I just sometimes do not 
like it, it is boring, Bu Nur is sharp and mean, it makes me afraid to ask question, and 
she keep asking to do some tasks). 
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Here, the way of the teacher of SMP N 2 Salam, Magelang in teaching 
English makes the students feel lazy to follow the English lesson, and this 
resulted in the lack of acquirement of the students about the English material. 
Teacher only asks the students to do task regularly without giving some 
explanations to them. Therefore, the students feel bored and not interest with 
the English lesson. This condition makes the students lack of knowledge of 
English, particularly in the writing task as they got less practice and technique 
in producing a good writing. 
In conclusion, the teaching of English in SMP N 2 Salam, particularly 
in writing section is considered not interesting and boring. The teacher’s 
strategy in teaching English writing is monotonous and no variation. This led to 
the students lack of vocabulary, grammar, and coherent in writing.  
B. Research Findings 
The data presented in this research are data collected from planning, 
implementing, observing, and reflecting in two cycles of the classroom action 
research. This classroom action research was conducted at SMP N 2 Salam, 
Magelang. The subject of this research were the eighth grade students of SMP 
N 2 Salam in the academic year of 2017/ 2018 which consists of 30 students.  
The findings of the research are divided into three sections; they are 
the implementation of the actions, the analysis of the data, and the response 
of the students. The result of the research is presented as follow. 
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1. The implementation of the Actions 
Before implementing cycle 1, the researcher administered pre-
test that was held on January, 2nd 2018. This meeting was conducted to 
know how the ability of the student of SMP N 2 Salam, Magelang in 
writing. In the pre-test, the researcher asked the student to write a short 
recount text about their experience. 
a. The report of Study in Cycle 1 
In the first cycle, the actions covers planning, implementing, 
observing and reflecting. In this phase, the researcher used two 
meetings. The meetings conducted on January, 9th 2018 and January, 
11st 2018.  
1) Planning 
In this phase, the researcher prepared lesson plan, 
instructional materials, teaching media, and research instrument. 
The preparation of those conducted several days before the 
researcher conducted the implementation of the problem based 
learning technique. The researcher conducted planning in every 
meeting in every cycle. 
a) Preparation of lesson plan 
The researcher determined standard competence, 
basic competence, indicator, aim of teaching and learning 
process and assessment. The criterion of standard competence 
is: the student should expressing meaning in the short essays 
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in recount form used for interaction with environment in roll. 
The criterion of basic competence is: Expressing the meaning 
and generic structure in the short essays in recount form by 
using kinds of writing language accurately, fluently, and 
acceptable used for interaction with environment in roll. The 
indicators are: In the end of implementation of problem based 
learning method, student are able to identify the generic 
structure of recount text and writing the story about student’s 
experience with correct grammatical and generic structure. 
The aims of learning are: Students are able to identify the 
generic structure of recount text and students are able to 
writing the story about student’s experience with correct 
grammatical and generic structure. And the researcher uses 
writing test as assessment. 
 
b) Preparation of the instructional materials. 
The materials of this research are the definition of 
recount text, the generic structure of recount text and the 
recount text entitled adolescence.  
c) Research instruments 
The researcher prepared observation sheet and 
interview sheet. All the instruments such as observation sheet 
and interview sheet were used to record the data during the 
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implementation of problem based learning. The observation 
sheet consist of several items taken from the activity which 
done by the teacher and students especially in the 
implementation of problem based learning. The interview 
sheet consists of 5 questions.  
Those items are developed in order to know the 
student’s interest in the implementation of problem based 
learning method. This was given to the students in the end of 
meeting 2 of cycle 2 the data were used and analyzed to be 
reflection of the implementation of the technique. 
d) Preparing the Criteria of Success 
The criteria of success were set to determine whether 
the learning activities in the research were successful or not. 
The criteria required were: 
(1) The target of success is 75%. It means that 75% students 
of the total students of the research get the writing score 
more than or equals to 75 as the minimum standard or 
SKM (Standar Ketuntasan Minimum). In this research, 
the researcher uses the scoring guidance that covers five 
aspects: content, organization, vocabulary, grammar and 
mechanics. 
(2) The student’s motivation improved in teaching writing 
using problem based learning method. The student’s 
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motivation could be known by the result of observation 
checklist and the result of interview. 
2) Implementing 
The implementation was done on January 9th 2018 and 
January 11st 2018. The implementation on the first cycle covers 
two meetings.  
a) Meeting 1 
At the first meeting, on January, 9th 2018, the 
researcher divided student into five groups and she explained 
how to apply problem based-learning strategy clearly. Then, 
she gives topic in the form of recount text to discussed or 
shared and asked students to identify the generic structure of 
that text. After that, she asks student to prepare for Problem 
Based-Learning by given guided question related to the topic. 
Last, the researcher asks the student to solve problem 
(opinion) using the guided questions with write a recount text. 
b) Meeting 2 
The second meeting was held on January 11st, 2018. 
The researcher helped students to plan and presented their 
report about their opinion of the topic that was given by 
researcher and given chance to other groups to ask related to 
the topic. 
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Then the researcher helped students to evaluate their 
result of their identification. After problem based learning 
was applied, each student had to make a recount text 
individually; it was done to know the student’s writing skill. 
3) Observing 
This observing phase was actually done at the same time 
as implementing. The objectives of this phase were to know the 
result of the research and to find out the weakness or the 
improvement of research implementation. 
In this steps researcher discussed about data, instrument 
of collecting data, and technique of data collection. And the aim 
of this step is knows the effect of the applied strategy toward the 
predetermined criteria of success. Therefore, what is observed in 
this stage is whether the applied strategy is successful in solving 
the practical problems. 
4) Reflecting 
In reflecting on the action, the activity focus on analyzing 
collected data from each to determine whether or not a following 
cycle will be stopped if the criteria of success in the study are 
achieved. On the other hand, if the criteria of success has not 
achieved yet, it is necessary for the researcher to revise the plan 
and to have another cycle for implementing the following action. 
 
61 
 
b.  The report of Study in Cycle 2 
This cycle covers revised planning, implementing, 
observing and reflecting. There are two meetings in this phase. 
1) Revised planning 
The implementation in cycle 1 had not given a 
significant change to the writing skill of the students at SMP 
N 2 Salam, Malang. The result of test in cycle 1 was not 
satisfying yet. Therefore, some revisions on the planning 
were made. The planning of the implementing in cycle 2 was 
similar with cycle 1. The differences were: the researcher 
formulated the problem with give some random pictures to 
each groups. 
a) Preparation of lesson plan 
The researcher determined standard competence, 
basic competence, indicator, aim of teaching and learning 
process and assessment.  
b) Preparation of the instructional materials. 
The materials of this research are the definition of 
recount text, the generic structure of recount text and the 
recount text about student’s personal experience.  
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c) Teaching media 
The researcher used media to attract students’ 
attention. The media was some picture series about 
student’s personal experience. 
d) Research instruments 
The researcher prepared observation sheet. The 
instrument was used to record the data during the 
implementation of problem based learning technique. The 
data were analyzed to be reflection of the implementation 
of the method. 
2) Implementing 
The implementation was done on January 18th and 
January 23rd, 2018. The implementation on the first cycle 
covers two meetings. 
a) Meeting 1 
The first meeting was held on January 18th, 2018. 
Firstly the researcher asked student to remember the 
definition and the generic structure of recount text. Later, 
the researcher stimulated the students by given a recount 
text about personal experience and asked student to 
identify the generic structure of that text. After that, the 
researcher divided students into some group and she 
formulated the problem by given some random picture 
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series for each groups. Then the researcher asked student 
to arrange the picture into good order. Finally the 
researcher asked each groups to write a recount text 
based on that picture series.  
b) Meeting 2 
The second meeting was held on January 23rd, 
2018. The researcher helped students to plan and 
presented their report about their opinion of the topic that 
was given by researcher and given chance to other groups 
to ask related to the topic. Then the researcher helped 
students to evaluate their result of their identification. 
After problem based learning was applied, each student 
had to make a recount text individually; it was done to 
know the student’s writing skill. 
 
3) Observing 
This observing phase was actually done at the same 
time as implementing. The objectives of this phase were to 
know the result of the research and to find out the weakness 
or the improvement of research implementation. 
In this steps researcher discussed about data, 
instrument of collecting data, and technique of data 
collection. And the aim of this step is knows the effect of the 
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applied strategy toward the predetermined criteria of 
success. Therefore, what is observed in this stage is whether 
the applied strategy is successful in solving the practical 
problems. 
4) Reflecting 
In reflecting on the action, the activity focus on 
analyzing collected data from each to determine whether or 
not a following cycle will be stopped if the criteria of success 
in the study are achieved. On the other hand, if the criteria of 
success has not achieved yet, it is necessary for the 
researcher to revise the plan and to have another cycle for 
implementing the following action. 
 
2. The Analysis of the Data 
a. Pre-test 
Before implementing cycle 1, the researcher administered 
pre-test that was held on January, 2nd 2018. By giving the test, the 
researcher found that the writing ability of the student was very low. 
Based on the score of pre-test, the students who got score more equal 
75 are 0 students and 30 students or all of the students got less than 
75. 
The percentage of success is: 
0   x 100 % = 0, 00 % 
30 
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It can be said that the students who passed pre-test of writing 
successfully were 0, 00% and 100,0% of the students were failed. It 
means that the score of writing skills of the students were still under 
the criteria of success. For more detail of writing score acquire by the 
students during the pre-test can be seen in the following table. 
Table 4.1 The Average Scores of Pre-Test  
Text Frequency 
(N) 
Mean Standard 
Deviation 
Pre-test 30 52,37 3,524 
 
Based on Table 4.1, it can be seen that the mean score of the 
pre- test is 52,37 with standard deviation of 3,524. This justifies that 
students’ writing  ability is very low.  For more detail of score of pre-
test can be seen in the following table. 
Table 4.2 The Scores of Pre-Test 
  
Frequency Percent 
Valid 
Percent 
Cumulative 
Percent 
Valid 48 1 3.3 3.3 3.3 
50 17 56.7 56.7 60.0 
52 2 6.7 6.7 66.7 
54 1 3.3 3.3 70.0 
55 4 13.3 13.3 83.3 
57 1 3.3 3.3 86.7 
58 2 6.7 6.7 93.3 
60 1 3.3 3.3 96.7 
62 1 3.3 3.3 100.0 
Total 30 100.0 100.0  
 
Table 4.2 above explains about the frequency of the students’ 
scores of the test of writing skill on pre-test at meeting 1. Based on 
the above table, there is one student who got the score of 48 and the 
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percentage is 3.3%. There are seventeen students who got the score 
of 50 and the percentage is 56,7%. There are two students who got 
the score of 52 and the percentage is 6.7%. There is one student who 
got the score of 54 and the percentage is 3.3%. There are four students 
who got the score of 55 and the percentage is 13.3%. There is one 
student who got the score of 57 and the percentage is 3.3%. There are 
two students who got the score of 58 and the percentage is 6.7%. 
There is one student who got the score of 60 and the percentage is 
3.3%. There is one student who got the score of 62 and the percentage 
is 3.3%.  
Based on the frequency of students’ scores of the test of 
writing skill on pre-test at meeting 1, it can be concluded that all 
students are failed on the test. The highest score obtained by the 
student is 62, still under the minimum standard or SKM (Standar 
Ketuntasan Minimum) which is more than or equals to 75. Therefore, 
the writing skill of the students is considered very low. 
The frequency of students’ scores of the test of writing skill 
on pre-test at meeting 1 can also be seen in the following histogram 
or figure 4.1: 
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The Frequency of data are often effectively displayed by 
histogram. The data from table 4.2 are presented as a histogram in 
figure 4.2 above. In this histogram, the vertical dimension on the 
graph lists the frequencies of the score, and the horizontal dimension 
rank order the scores of students’ scores of pre-test from the lowest 
to the highest. The columns are drawn in the graph to correspond with 
the result of the computation the data. The figure 4.1 clearly shows 
that most of students got the score of 50. Almost 95% students got 
score under 65, still lower than the minimum of SKM (Standar 
Ketuntasan Minimum) which is more than or equals to 75.   
b. The Finding of Cycle 1 
1) The student still had low motivation in learning writing 
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Based on observation sheet in cycle 1, most of student did 
not give attention to teacher’s explanation about the procedures 
of problem based learning method. Then, when the researcher 
asks each group to discuss the topic that was given, the majority 
of student didn’t give attention to the researcher and they also 
difficult to express their idea into written text. So, the students 
spent much time to make a recount text in group. Those could be 
inferred that the students still had low motivation to learn writing. 
2) The majority of student get score under the minimum standard 
(SKM) 
Based on the result of writing test, 8 students could get 
score more equal to 75 and 22 students could not get yet. The 
percentage of success is: 
 
8 x 100 % = 26, 67 % 
30 
It can be seen from scores of the test of writing skill on 
meeting 2 in cycle 1. Based on the result of writing test in cycle 
1, it was found that most of the students still have low ability in 
writing. The percentage of success was 26,67%. It means that 
only eight students who could get score of more or equals to 75 
and the rest of 22 students could not get it yet. Although some of 
them could get improvement in their score, the criteria of success 
have not achieved yet. In conclusion, the implementation of the 
strategy in cycle 1 still needed to be revised. 
69 
 
The detail of students’ score of the test of writing skill on 
meeting 2 in cycle 1 can be seen in the following table. 
Table 4.3 The Average Scores of Post-Test I 
Text Frequency 
(N) 
Mean Standard 
Deviation 
Pre-test 30 69,52 5,524 
 
Based on Table 4.3, it can be seen that the mean score of 
students in post-test I is 69,52 with standard deviation of 5,524. It 
shows an increase on the scores compared to the pre-test, however, 
the increases is still under the minimum standard or SKM (Standar 
Ketuntasan Minimum) which is more than or equals to 75. This 
justifies that students’ writing  ability is still low and the result of post-
test I is not satisfying.  For more detail of score of post-test I can be 
seen in the following table. 
Table 4.4 The Scores of Post-Test I 
  
Frequency Percent 
Valid 
Percent 
Cumulative 
Percent 
Valid 52 1 3.3 3.3 3.3 
58 1 3.3 3.3 6.7 
64 3 10.0 10.0 16.7 
65 3 10.0 10.0 26.7 
68 5 16.7 16.7 43.3 
70 6 20.0 20.0 63.3 
72 1 3.3 3.3 66.7 
73 2 6.7 6.7 73.3 
75 7 23.3 23.3 96.7 
76 1 3.3 3.3 100.0 
Total 30 100.0 100.0  
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Table 4.4 above explains about the frequency of the post-
test I scores, students’ score of the test of writing skill on meeting 
2 in cycle 1. Based on the above table, there is one student who 
got the score of 52 and the percentage is 3.3%. There is one 
student who got the score of 58 and the percentage is 3,3%. There 
are three students who got the score of 64 and the percentage is 
10.0%. There are five students who got the score of 68 and the 
percentage is 16.7%. There is one student who got the score of 72 
and the percentage is 3.3%. There are two students who got the 
score of 73 and the percentage is 6.7%. There are seven students 
who got the score of 75 and the percentage is 23.3%. There is one 
student who got the score of 76 and the percentage is 3.3%.  
Based on the frequency of the post-test I scores, students’ 
score of the test of writing skill on meeting 2 in cycle 1, it can be 
concluded that most of students still failed on the test. There are 
still 22 students who got the score of lower than the minimum 
standard or SKM (Standar Ketuntasan Minimum). The highest 
score obtained by the student is 76 with the percentage of 3,3%. 
It means that only one student out of thirty who pass the minimum 
standard or SKM (Standar Ketuntasan Minimum) which is more 
than or equals to 75. Therefore, the achievement of strategy 
applied in cycle I is still not satisfying and need to be revised. 
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The frequency of the post-test I scores, students’ score of 
the test of writing skill on meeting 2 in cycle 1 can also be seen 
in the following histogram or figure 4.2: 
 
 
The Frequency of data are often effectively displayed by 
histogram. The data from table 4.4 are presented as a histogram 
in figure 4.4 above. In this histogram, the vertical dimension on 
the graph lists the frequencies of the score, and the horizontal 
dimension rank order the scores of students’ scores of post-test I, 
the scores of test of writing skill on meeting 2 in cycle 1 from the 
lowest to the highest. The columns are drawn in the graph to 
correspond with the result of the computation the data. The figure 
4.2 clearly shows that 8 students got the score of 75. Based on this 
result, it can be concluded that only 23,3% of students got score 
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in accordance to the minimum of SKM (Standar Ketuntasan 
Minimum) which is more than or equals to 75.   
c. The Finding of Cycle 2 
The implementation in cycle 1 had not given a significant 
change to the writing skill of the students at SMP N 2 Salam, 
Magelang. The result of the test in cycle 1 was not satisfying yet. 
Therefore, some revisions were made. 
1) The improved students interest in learning writing 
Based on observation sheet from the analysis of the 
teaching learning process in writing by using problem based 
learning method in cycle 2, it was found that, most of students 
more active and enjoyed the activities of learning in cycle 2. They 
were enthusiastic during the process of teaching and learning 
because the topic was familiar with the students. In effect, the 
students could write well. 
2) The criteria of success was achieved 
After problem based learning was applied, each student 
had to make a recount text individually; it was done to know the 
student’s writing skill. In this post-test, 26 students could get 
score more or equals to 75 and 4 students still couldn’t get it. The 
percentage of success is: 
26  x  100% = 86,67% 
30 
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The improvement can be seen on post test score table of 
writing skills.  
In conclusion, there were 4 students or 13,33% who could 
not achieve SKM (standard of minimum score), Therefore, 
86,67% of the students were success and the criteria of success 
could be achieved. 
Table 4.5 The Average Scores of Post-Test II 
Text Frequency 
(N) 
Mean Standard 
Deviation 
Pre-test 30 79,37 5,062 
 
Based on Table 4.5, it can be seen that the mean score of 
students in post-test II is 79,37 with standard deviation of 5,062. 
It shows an increase on the scores compared to the post-test I, and 
the increase is significant higher than the minimum standard or 
SKM (Standar Ketuntasan Minimum) which is more than or 
equals to 75. This justifies that students’ writing  ability is already 
improved and the result of post-test II is satisfying. From this 
result, it can be inferred that the use of Problem Based Learning 
in the teaching of writing after the second implementation can 
improve the students’ ability in writing.   
The detail of students’ score of the test of writing skill on 
meeting 2 in cycle 2 can be seen in the following table. 
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Table 4.6 The Scores of Post-Test II 
  
Frequency Percent 
Valid 
Percent 
Cumulative 
Percent 
Valid 68 1 3.3 3.3 3.3 
70 3 10.0 10.0 13.3 
75 2 6.7 6.7 20.0 
78 7 23.3 23.3 43.3 
80 5 16.7 16.7 60.0 
81 3 10.0 10.0 70.0 
82 1 3.3 3.3 73.3 
84 2 6.7 6.7 80.0 
85 2 6.7 6.7 86.7 
86 4 13.3 13.3 100.0 
Total 30 100.0 100.0  
 
Table 4.6 above explains about the frequency of the post-
test II scores, students’ score of the test of writing skill on meeting 
2 in cycle 2. Based on the above table, there is one student who 
got the score of 68 and the percentage is 3.3%. There are three 
students who got the score of 70 and the percentage is 10,0%. 
There are seven students who got the score of 78 and the 
percentage is 23.3%. There are five students who got the score of 
80 and the percentage is 16.7%. There are three students who got 
the score of 81 and the percentage is 10.0%. There are two 
students who got the score of 84 and the percentage is 6.7%. 
There are two students who got the score of 85 and the percentage 
is 6.7%. There are four students who got the score of 86 and the 
percentage is 13.3%.  
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Based on the frequency of the post-test II scores, students’ 
score of the test of writing skill on meeting 2 in cycle 2, it can be 
concluded that there are 26 students (86,67%) had successfully 
pass the minimum standard or SKM (Standar Ketuntasan 
Minimum). However, there are still 4 students (13,33%) who got 
the score of lower than the minimum standard or SKM (Standar 
Ketuntasan Minimum). The highest score obtained by the student 
is 86 with the percentage of 13,3%. It means that there are 4 
students out of thirty who got the highest score on post-test II. 
Therefore, the achievement of strategy applied in post-test II is 
satisfying. 
The frequency of the post-test II scores, students’ score of 
the test of writing skill on meeting 2 in cycle 2 can also be seen 
in the following histogram or figure 4.3: 
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The Frequency of data are often effectively displayed by 
histogram. The data from table 4.6 are presented as a histogram 
in figure 4.6 above. In this histogram, the vertical dimension on 
the graph lists the frequencies of the score, and the horizontal 
dimension rank order the scores of students’ scores of post-test II, 
the scores of test of writing skill on meeting 2 in cycle 2 from the 
lowest to the highest. The columns are drawn in the graph to 
correspond with the result of the computation the data. The figure 
4.3 clearly shows that most of students got the score above 75. 
Based on this result, it can be concluded that in the post-test II on 
meeting 2 in cycle 2 the strategy applied, the problem based 
learning had improved the students’ writing skill. 
 
3. The Response of the Students 
In this section, this research explores about the students’ difficulties 
in writing skill, and the technique used by teacher during the writing section 
of English subject. This was done through several interviews with the 
English teacher and students of SMP N 2 Salam, Magelang. The interview 
was carried out before and after classroom action research to find out the 
English teacher response toward the idea of using problem based learning 
method in teaching writing skill. The researcher conducts structurally 
interview by using interview guide. They are outline based on the result of 
interview. In this interview, the students were asked about the way of the 
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teacher teach in the classroom, the media applied by the teacher during the 
teaching and learning process, and the strategy they applied. When the 
researcher interviewed the students, most of them in this class, at the eighth 
grade agree and interest with the strategies that the researcher used and 
about twenty students said they are like it. It can be seen from some of the 
student statement after the implementation of the class action research 
which was conducted on January, 27th 2018 as follow: 
Question 1 interviews after CAR 
Researcher : “Apa pendapatmu tentang pelajaran bahasa 
inggris?” (What do you think about the English subject?). 
Students : Mostly answer “kurang suka, karena bahasanya 
susah dimengerti dan pembelajarannya membosankan.” (do not 
really like, since the language is difficult to understand and the 
learning process is boring). 
 
 
Question 2 Interviews after CAR 
Researcher : “Bagaimana perasaanmu ketika belajar bahasa 
Inggris dengan menggunakan metode Problem Based Learning yg 
saya ajarkan dan belajar secara berkelompok, senang atau tidak? 
Mengapa?” (How do you feel when studying English by using the 
method of Problem Based Learning that I gave and studying in 
group, are you happy? Why?) 
Students : They answer “senang karena bisa lebih paham dan 
mandiri saat belajar dan saat berkelompok bisa lebih berinteraksi 
dan berkomunikasi dengan teman.” (Happy because more 
understand and independent when studying and by studying with the 
group may have interaction and communication with friends). 
 
Question 3 Interviews after CAR 
Researcher : “Apakah penggunakan PBL dan belajar 
berkelompok dapat membantu kamu dalam memahami dan 
membuat text writing recount?” (Is the use of PBL and studying 
with group can help you in understanding and writing the recount 
text?) 
Students : They answer “ya” karena dengan PBL dan 
berkelompok mereka merasa lebih mudah untuk berkomunikasi 
dengan teman maupun guru.” (Yes, since by using PBL and with the 
group, it is easier to communicate either with friends or teacher). 
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Question 4 Interviews after CAR 
Researcher : “Apa manfaat yg kamu dapatkan dalam 
mempelajari bahasa Inggris terutama writing menggunakan metode 
PBL?” (What are the benefits you can achieve in learning English, 
particularly in learning writing by using PBL?) 
Students : They answer “bisa bekerjasama dengan teman-
teman untuk mengerjakan writing secara bersama dan menambah 
pengetahuan.” (Can cooperate with friends to do writing together 
and improve knowledge). 
 
 
Question 5 Interviews after CAR 
Researcher : “Apakah penggunaan PBL dapat membantumu 
tertarik untuk belajar bahasa inggris?” (Can the use of PBL help 
you to be more interesting in learning English?) 
Students : They answer “ya” karena pembelajaran 
menggunakan PBL dan berkelompok membuat mereka semua 
tertarik dan bersemangat.” (Yes, because learning by using PBL and 
group can make them all excited and interest to learn). 
Based on the above interview, it can be seen that after the 
implementation of Problem Based Learning method applied by the 
researcher in the classroom action research, the students feel happy since 
they can understand more about the technique in writing and producing a 
written text in English. Besides, learning with group can make the students 
to share problem and knowledge and they can learn together on how to make 
a good text in English. 
To conclude, the above interview shows that the students are interest 
to study English by using the Problem Based Learning applied by the 
researcher in the class action research. Therefore, they are attractive and 
motivated to learn it. The students’ response about the used of Problem 
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Based Learning in teaching writing of English is very nice therefore they 
were enjoying to learn it. 
 
C. Discussion 
It contains the explanation of the data analysis based on the research 
problems. From the result of the implementation of problem based learning 
method, there was the improvement of writing skills of the students of SMP N 
2 Salam, Magelang. The students were more imaginative and creative in order 
to inform an idea and message in written form. It made they motivate to learn 
and they could improve the writing skills. The score of mean of the students 
before implementing of problem based learning was 69, 20. And the score of 
mean of the students after implementing of problem based learning was 79, 37. 
It can be concluded that there was an improvement of writing skills of 
the students of SMP N 2 Salam, Magelang. From pre-test there was 0 or no 
students (00,0%) who could achieve minimum standard (SKM). Therefore, 
there were 100% students or 30 students could not achieved the minimum 
standard. 
From second test of first cycle, there was improvement of writing skills 
of students but criteria of success could not achieve yet. There were 8 students 
(26,67%) who could achieve minimum standard (SKM). Therefore, there were 
22 students (73,33%) students could not achieved the minimum standard. In 
conclusion, the implementation of problem based learning method is needed to 
be revised. 
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The target of success is 75% of students can get writing score more than 
or equals to 75 as the minimum standard of SKM (Standar Ketuntasan 
Minimum). Finally, from the result of post-test form the second cycle showed 
that the criteria of success could be achieved. There was 26 (86,67%) students 
who could achieve minimum standard (Standar Ketuntasan Minimum) and 4 
students or 13,33% students were could achieved yet. 
As Margeston in Rusman (2011: 230) stated that Problem based 
curriculum can improve the development of long life education in form of open-
ended thinking, reflective, and active learning. Problem based curriculum also 
facilitate student to solve the problems, communication, and group work. 
Moreover, According to Iwayan Dasna (2015) problem based learning 
is a learning which based on a case and then analysed to find the problem 
solution. Problem based learning is an instructional method that encourages the 
students to apply critical thinking, problem solving skill and content knowledge 
to real world problems and issues (Amir, 2009: 18). Instruction in problem 
based learning strategy is student centered. Problem Based Learning is likely to 
include discussion, reflection, research, project, and presentation. Problem 
based learning starts with an issue, case, or ill structured problem that can be 
researched, studied, or even solved (give solution) (Amir, 2009: 18). A teacher’s 
role in problem based learning is to pose problems, ask question, and facilitate 
investigation (Arends, 2012: 396). 
Problem Based Learning has some advantages such as the students are 
known to develop greater communicative, thinking and problem solving skills 
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with PBL than with regular lecture based education, Problem Based Learning 
encourages students to gain a deeper sense of understanding, using problem 
based learning the students combat by always introducing the vocabulary in a 
real-world situation so that they have not to memorize vocabulary on list. It can 
ease the students write, Using problem based learning the students are not 
passive receivers of knowledge, but are instead required to actively acquire the 
knowledge (Larsson, 2001: 3). 
In accordance with this research, Dick and Carey in Suyadi (2013: 90) 
said that learning strategy is whole component material of learning and 
procedure or step of learning activity that used by the teacher to help the 
students reach the goal learning.  
Based on the result of interview and observation showed that students’ 
participation in this research increased from meeting to meeting. Based on the 
interview, the students are quiet interested in implementing Problem Based 
Learning method. They also said that Problem based learning could help the 
students to write a recount text and could improve their writing skill. In 
conclusion, the result of interview described the students’ attention, 
enthusiastic, responses and the participation was good during the research 
process. 
Finally, using Problem Based Learning also gave positive result in 
improving students’ participation and the classroom interaction. Previously, the 
English teacher explained everything and gave a little chance for students to 
share their ideas and opinion. Furthermore, there were only few students who 
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actively involved in the writing class. By using Problem Based Learning, almost 
every students get engaged and participated to the group discussion in Problem 
Based Learning. As stated by Harmer (2007: 165), the group discussion 
triggered the students to get more involved and participated rather than previous 
classroom discussion. Furthermore, in line with Farrell and Jacobs (2010: 15), 
group discussion can make the learning resources are not longer relied heavily 
on the teacher. The students could also learn from their friends. Therefore, the 
classroom interaction could be also improved because the students could work 
collaboratively with other students to do the activity and the teacher might help 
them during their learning activity. 
In conclusion, the problem based learning method could help students 
to elaborate the ideas to write about they want to write. By using problem based 
learning method, the students finally found that writing recount text or narrative 
text is not really difficult as they taught and even it can be fun because the 
method help them to share and elaborate ideas. Therefore, it can be concluded 
that problem based learning method can improve students ‘achievement in 
writing recount text. 
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CHAPTER V 
CONCLUSION AND SUGGESSTION 
A. Conclusion 
The research conclusion is presented according with the data which have 
been analyzed in the previous chapter. From all the data analysis about the 
implementation of Problem Based Learning to improve writing skill in 
narrative text (a classroom action research at the eighth grade students of SMP 
N 2 Salam), it can be concluded that: 
1. The implementation of Problem Based Learning to improve writing 
skill in recount text could be applied in teaching writing recount text, 
the activity seemed to be more amusing and challenging. The 
implementation of Problem Based Learning in teaching writing 
recount text was done by dividing students in to five groups, each 
group consist of seven or eight students. Each group got the exercise 
which contained problem situation. After that, each group made 
recount text based on the problem given by teacher. In the first cycle 
the students who had not got minimum score still made many 
mistakes in aspects of writing. They made little substance in the 
content. The idea was still limited which made the organization was 
still poor. They made many mistakes to use grammar correctly in 
using plural and singular form, determiner, etc. Most of them are not 
using the right tense; in this case simple present tense but there 
some used past tense. They had many mistakes to use right 
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punctuation and spelling. Also, they often missed words. Then, the 
researcher continued to the second cycle which there was 
improvement in the students’ result. 
2. Based on the result of data analysis, the student’s score of writing 
achieved taught by problem based learning method taken from their 
mean (79,37) were higher than those their mean (52,37) were taught 
without implementing of problem based learning method. The 
students score obtained in the first cycle could not achieve the 
minimum standard and the student’s score of cycle 2 could achieve 
the minimum standard. From the data, it can be concluded that 
Problem Based Learning method can help students’ achievement in 
writing recount text. 
3. It was also found that the students no longer have difficulties in 
writing recount text since Problem Based Learning technique can 
help them in writing recount text. The technique helps them to 
elaborate the ideas to write about the topic they want to write. By 
using Problem Based Learning technique, the students finally found 
that writing recount text is not really difficult as they taught and even 
it can be fun because the technique helps them to share and elaborate 
ideas. Therefore, it can be concluded that Problem Based Learning 
technique can improve students ‘achievement in writing recount 
text. 
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B. Suggestions 
The result of this research shows that the use Problem Based Learning 
technique in writing skill can improve the students’ achievement in writing 
recount text or narrative text. These following suggestions are offered: 
1. English teachers 
In teaching writing skill to the students it is better to use the problem based 
learning technique because it will be easier for the students to write a text, 
especially a recount text. This technique makes the students share ideas in 
a group and elaborate the ideas into writing individually.  
2. Students 
Researcher suggested to practice writing more often by using problem 
based learning technique since it can improve the students’ achievement in 
writing a recount text. 
3. Next or Future Researcher 
This research will bring them to good understanding of writing the recount 
text because by using this technique people will not get stuck in writing 
recount text. They will always know what to write since the technique allow 
them to share ideas. 
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Appendix 1 
 
The Students’ Name of Class VIII C  
No  Name Gender 
Male Female  
1. Arfina Supresti  F 
2. Amelia Nandaresta  F 
3. Anselmus Mega Setiyawan M  
4. Bayu Rahmad Hidayat M  
5. Dia Santoso M  
6. Dian Nugroho M  
7. Erisna Susanti  F 
8. Fajar Ariyanto M  
9. Fuut Agusfiana  F 
10. Gusti Antung Rahmad W M  
11. Haimi Gandayani  F 
12. Hikma May Saroh  F 
13. Intan Maulia  F 
14. Ivana Permatasari  F 
15. Laila Novia Fitriani  F 
16. Mahendra Aji Pangestu M  
17. Meista Indradi Dewi  F 
18. Muhammad Arif Nurul Huda M  
19. Nurul Hidayah  F 
20. Prabu Kusuma Argi P M  
21. Rafi Febri Yanto M  
22. Rania Dwi Purwanti  F 
23. Redyansyah Galih Pangestu M  
24. Rizki Ragillita  F 
25. Sabrina Lestari  F 
26. Siti Nur Khasanah  F 
27. Soni Rahmad M  
28 Wanda Permata Sari  F 
29. Yuniar Fajri Fardani M  
30. Zakaria Pradana M  
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Interview student I  before CAR 
Time: September, 22nd 2017 
R: Researcher 
S: Student 
R: Siang dek, maaf mengganggu waktunya sebentar saya mau Tanya Tanya  untuk 
masalah pembelajaran bahasa inngris 
S: oh iya bu ndakpapa hehe, mau Tanya Tanya apa bu? 
R: begini, adek suka pelajaran bahasa inggris tidak? 
S: suka sih bu, tapi ya sedikit lebih paham dan suka pelajaran matematika hehe 
R: hla kenapa kok gitu? 
S: ya kadang kadang saya ga suka aja alias ngebosenin, hla bu nur itu galak bu 
jadi takut kalo mau bertanya terus disuruh ngerjain soal terus  
R: oh gitu, tapi sebelum mengerjakan soal pasti dijelasin dulu to dek? 
S: hlaiya bu tapi kan bu nur galak jd takut kalo mau bertanya 
R: hla kalau gitu gimana cara kamu mengatasi kesulitan? 
S: ya saya Tanya temen kalo ga ya saya buka kamus 
R: oh gitu, terimakasih ya atas waktunya 
S: oke bu samasama 
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Interview Student II before CAR 
Time: September, 22nd 2017 
R: Researcher 
S: Student 
R: selamat siang dek, dengan dek siapa? 
S: ivana miss 
R: bisa minta waktunya sebentar untuk sedikit Tanya Tanya? 
S: bisa miss, mau Tanya apa? 
R: begini dek ivana, menurut dek ivana gimana sih pelajaran bahasa inggris itu? 
S: sulit miss, hehe 
R: Sulitnya gimana dek, bisa dijelaskan? 
S: ya kosa katanya itu sulit. Kadang gabisa mengartikan juga 
R: sejauh ini dek ivana dalam beberapa materi bahasa Inggris terutama writing 
bisa memahami ga dek? 
S: writing itu menulis ya miss? Emm sedikit miss, hehe 
R: sulitnya untuk writing dimana dek? 
S: ya sulit kosakatanya, menyusun kata menjadi kalimatnya gitu sering ga 
pahamnya 
R: loh apa ndak bawa kamus? 
S: ya bawa miss tapi kadang males aja mau buka kamus hehee 
R: wah dek ivana ini.. oiya terus kalau sama bu nur gitu sering ga kerja kelompok 
gitu? 
S: jarang sih miss, seringnya disuruh ngerjain LKS sendiri, makanya ngebosenin 
gitu 
R: menurut dek ivana lebih suka kerja kelompok atau kerja individu seperti yg 
biasanya sma bu nur itu? 
S: suka kerja kelompok miss, biar bisa lebih dekat komunikasi dengan teman juga  
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R: oke dek ivana, terimakasih ya atas waktunya 
S: iya miss samasama 
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Interview teacher (before CAR) 
Time: September, 22nd 2017 
Researcher: Assalamualaikum.. sebelumnya maaf mengganggu waktu ibu 
Teacher: waalaikumsalam.. ya mba ndak papa, gimana ada apa mba? 
Researcher: begini bu, saya berencana mengadakan penelitian di kelas VIII bu, kira 
kira gimana nggih? 
Teacher: oh iya mba, boleh mba malah bagus ada yang mengadakan penelitian 
disini. Tapi ya namanya satu kelas anaknya bedabeda mba, harus sabar 
menghadapinya. 
Researcher: iya bu, terimakasih sebelumnya sudah memberi saya izin dan 
kesempatan. Biasanya bagaimana proses belajar mengajar bahasa inggris dikelas 8? 
Teacher: kalau mengajar bahasa inggris itu harus lebih sabar mba, soalnya 
kebanyakan anakanak merasa sulit dulu dalam belajar bahasa inggris, apalagi kalau 
diberi tugas pasti banyak yg mengeluh. 
Researcher: Oh jadi siswa itu merasa kesulitan dulu ya bu sebelum masuk lebih 
jauh ke pelajarannya 
Teacher: iya mba, memang begitu siswanya 
Researcher: kalau dari 4 skill bahasa inggris, kirakira menurut ibu mana yg 
membuat mereka kesulitan dan nlainya kurang? 
Teacher: skill writing ya mba, kemampuan writing mereka masih kurang mba, 
masih acak acakan kebanyakan dr mereka masih sulit menggunakan vocab dan 
grammar dengan benar. Nilai ratarata writing mereka sekitar 60an mba masih 
kurang dalam KKM. Mereka masih sulit untuk merangkai kata menjadi kalimat 
dengan baik dan benar., kadang kalau disuruh latihan mengarang mereka juga 
bingung mau menulis apa. 
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Oh iya mba, nanti mba atika bias masuk dikelas VIII C ya mba. Karena  menurut 
saya kelas VIII C masih jauh kurang untuk masalah writingnya disbanding kelas yg 
lainnya. 
Researcher: oh nggih bu, semoga judul saya juga cocok untuk pnelitian disini dan 
membantu peningkatan writing skill dikelas VIII C ya bu. Judul saya, the 
implementation of problem based learning to improve writing skill. Bagaimana 
menurut jenengan bu? 
Teacher: ya mba bagus judulnya. Kalau metode PBL seperti itu biasanya dibnetuk 
kelompok kan mba malah antar siswa bias berkomunikasi dan bertukan pikiran 
dengan baik serta bisa mengajarkan kerja sama, nanti pas pembentukan kelompok 
nama siswanya diacak aja mba biar adil biar ga milih milih teman. 
Researcher: oh nggih bu, untuk lebih jelasnya tentang kondisi siswa kelas VIII C 
kirakira kapan nggih bu saya bisa mulai observasi dan penelitiannya?  
Teacher: kalau masalah observasi gampang ya mba, setelah istirahat ini bisa masuk 
observasi dikelas VIII C atau hari kamis saja mba jam ke 5-6 tapi kalau 
penelitiannya kalau habis tes akhir semester gasal gimana mba, jadi pas awal masuk 
semester genap jadi nanti masuk materi writing tentang recount text, gimana setuju 
tidak mba tika? 
Researcher: wah terimakasih sekali nggih bu nur. Kalo gitu habis ini sekalian saja 
observasinya 
Teacher: baik mba tika 
Researcher: sekali lagi terima kasih banyak bu nur atas waktu, informasi dan 
kesempatannya 
Teacher: iya mba tika samasama, semoga lancar dan berkah sampai akhir ya mba 
Researcher: aamiin 
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Interview after CAR 
Object: rahmad, intan, rafi, erisna dan dian 
Time: January, 27th 2018 
Pertanyaan interview 
1. Apa pendapatmu tentang pelajaran bahasa inggris? 
2. Bagaimana perasaanmu ketika belajar bahasa inggris dengan menggunakan 
metode Problem Based Learning yg saya ajarkan dan belajar secara 
berkelompok, senang atau tidak? Mengapa? 
3. Apakah penggunakan PBL dan belajar berkelompok dapat membantu kamu 
dalam memahami dan membuat text writing narrative? 
4. Apa manfaat yg kamu dapatkan dalam mempelajari bahasa inggris terutama 
writing menggunakan metode PBL? 
5. Apakah penggunaan PBL dapat membantumu tertarik untuk belajar bahasa 
inggris? 
 
Jawaban siswa: 
1. Hampir semua siswa menjawab kurang suka, karena bahasanya susah 
dimengerti dan pembelajarannya membosankan 
2.  Mereka menjawab, senang karena bisa lebih paham dan mandiri saat 
belajar dan saat berkelompok bisa lebih berinteraksi dan berkomunikasi 
dengan teman. 
3. Semua siswa menjawab “ya” karena dengan PBL dan berkelompok 
mereka merasa lebih mudah untuk berkomunikasi dengan teman 
maupun guru 
4. Mereka menjawab, bisa bekerja sama dengan teman teman untuk 
mengerjakan writing secara bersama dan menambah pengetahuan 
5. Mereka menjawab, “ya” karena pembelajaran menggunakan PBL dan 
berkelompok membuat mereka semua tertarik dan bersemangat. 
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Interview teacher after CAR 
Time: January, 27th 2018 
R: Researcher 
T: Teacher 
R: assalamualaikm bu nur, maaf mengganggu waktu ibu lagi 
T: waalaikumsalam mba tika, ndakpapa mba santai saja.. gimana mba? 
R: begini bu nur, ibu kan selaku collaborator sekaligus fasilitator selama penelitian 
saya ini. Menurut ibuk bagaimana selama proses belajar mengajar saya 
menggunakan metode Problem Based Learning ada kelebihan ataupun 
kekurangannya tidak bu? 
T: ya kalau menurut saya, ada mba. Kelebihannya, saya lihat anak anak itu sangat 
antusias diajar sama mba tika, mereka mengikuti pelajaran dengan semangat 
apalagi waktu dibagi kelompok itu mba, respon anakanak sangat baik mereka juga 
sangat aktif bertanya beda kalo saya yg mengajar pada diam semua mba mereka 
juga enjoy didalam kelas. Mereka juga sangat percaya diri waktu ketika mereka 
maju kedepan untuk menunjukan hasil kerja mereka. Dan ketika kita lihat hasil 
kerja mereka bisa dilihat bahwa hasil writing mereka sekarah sudah lebih baik dari 
sebelumnya. Mereka sudah ada kemajuan untuk membuat past tense bahkan untuk 
membuat meneruskan text narrative yg fable itu sudah jauh lebih baik dr 
sebelumnya. 
R:  kalau kekurangannya dengan menggunakan PBL apa nggih bu? 
T: kalau dilihat kekurangannya itu ya di fasilitas medianya mba. Kelasnya blm ada 
LCD jadi anakanak harus ke lab dulu kalau mau pembelajaran sama mba tika terus 
ada juga kemaren siswa A yg tidak terima sekelompok dengan si B terus si siswa A 
jadi tidak terlalu tertarik untuk belajar. Tapi gapapa mba, yg penting ada kemajuan 
untuk semua siswanya. Semua pasti ada kelebihan dan kekurangannya. 
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R: iya juga nggih buk semua ada kelebihan dan kekurangannya. Semoga 
bermanfaat nggih buk buat anakanak 
T: iya mba tika, tergantung kita juga menyikapinya seperti apa. Pasti bermanfaat 
untuk siswa kelas VIII C  
R: aamiin buk, terimakasih banyak nggih buk atas waktu nya kesempatan belajar di 
sini, informasi dan bantuannya selama saya observasi hingga akhir penelitian 
T: iya mba tika samasama, semoga berkah dan sukses buat kedepannya dan buat 
kita semua 
R: aamiin, terimakasih bu nur, assalamualaikum 
T: walaaikumsalam mba 
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Name: 
Class: 
 
- Rewrite and complete the text below by using the words provided  
 
UNFORGETABLE EXPERIENCE IN JOGJAKARTA 
 Last week, I and my family (            ) to Jogjakarta. We (             ) at Dirgahayu 
Hotel which was not far from Malioboro. It (                ) and luxurious hotel. 
 First, we visited the temples in Prambanan. There were three big temples, the 
Brahmana, Syiwa, and Wisnu temples. They (          ) amazing. Then, we (           ) 
only Brahmana and Syiwa temples, because Wisnu temple (            ) renovated. 
After that, we went to Jogja Palace. We (        ) about two hours there. We (            ) 
because we were led by a smart and friendly guide. In the evening, we (             ) to 
Hotel. 
 Finally, we went home in the tomorrow morning . That (             ) moment with 
my family that i ever got. 
 
1. Were lucky   6. Was very comfortable 
2. Was very happy  7. Visited 
3. Went    8. stayed 
4. Spent    9. Were really 
5. Was being   10. Returned  
 
 
  
99 
 
POST TEST I 
Name: 
Class: 
-Read the story carefully and then make a simple sentences about your 
holiday! 
Vocation to Indrayanti Beach 
Last weekend, after visiting my parent at Wonosari Gunungkidul, I and my 
family went to Indrayanti Beach to spend our holiday by our own car. 
The way to get Indrayanti Beach is very zigzag and it’s very quiet in the 
middle of night. We almost got lost since we never go there before, but eventually 
we got there safely. We hardly got a room to stay overnight because it was long 
weekend so that we could not find a room easily. 
We got up so early in the morning that we could enjoy sunrise landscape at 
the beach. My son was playing white sand with his sister while I took their picture. 
A day at Indrayanti beach felt so short, we were quite tired for playing a 
whole day, but we were very happy. 
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PRE TEST  
Name: 
Class: 
-Make a simple sentences about your experiences  
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OBSERVATION CHEKLIST 
No Activities Grade Description 
1. Students’ ability in 
understanding recount text and 
identifying communicative 
purpose of the text.  
1 Very low 
2 Low 
3 High enough 
4 High 
5 Very high 
2. Students’ participation during 
the teaching and learning 
process, by giving some 
opinions and asking some 
information they did not know. 
1 Very low 
2 Low 
3 High enough 
4 High 
5 Very high 
3.  Students’ interest and motivation 
during the teaching and learning 
process. 
1 Very low 
2 Low 
3 High enough 
4 High 
5 Very high 
4. Students’ enjoyment in learning 
process. 
1 Very low 
2 Low 
3 High enough 
4 High 
5 Very high 
5. Students’ seriousness in 
understanding the material. 
1 Very low 
2 Low 
3 High enough 
4 High 
5 Very high 
6. Students’ activities in focusing 
attentions to the teachers’ 
explanation. 
1 Very low 
2 Low 
3 High enough 
4 High 
5 Very high 
 
Score of class situation = 
𝑡𝑜𝑡𝑎𝑙 𝑠𝑐𝑜𝑟𝑒
𝑚𝑎𝑥𝑖𝑚𝑢𝑚𝑠𝑐𝑜𝑟𝑒
 × 100% 
Observer 
 
Sri Nurwati, S. Pd 
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OBSERVATION RESULT OF CYCLE I 
No Activities Grade Description 
1. Students’ ability in 
understanding recount text and 
identifying communicative 
purpose of the text.  
1 Very low 
2 Low 
3 High enough 
4√ High 
5 Very high 
2. Students’ participation during 
the teaching and learning 
process, by giving some 
opinions and asking some 
information they did not know. 
1 Very low 
2 Low 
3√ High enough 
4 High 
5 Very high 
3.  Students’ interest and motivation 
during the teaching and learning 
process. 
1 Very low 
2 Low 
3√  High enough 
4 High 
5 Very high 
4. Students’ enjoyment in learning 
process. 
1 Very low 
2 Low 
3√ High enough 
4 High 
5 Very high 
5. Students’ seriousness in 
understanding the material. 
1 Very low 
2 Low 
3√ High enough 
4 High 
5 Very high 
6. Students’ activities in focusing 
attentions to the teachers’ 
explanation. 
1 Very low 
2 Low 
3√ High enough 
4 High 
5 Very high 
Score of class situation = 
19
30
 × 100% = 63,33 % 
With the category of  “average” = 60-74% 
Observer 
 
Sri Nurwati, S. Pd 
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OBSERVATION RESULT OF CYCLE II 
No Activities Grade Description 
1. Students’ ability in 
understanding recount text and 
identifying communicative 
purpose of the text.  
1 Very low 
2 Low 
3 High enough 
4√ High 
5 Very high 
2. Students’ participation during 
the teaching and learning 
process, by giving some 
opinions and asking some 
information they did not know. 
1 Very low 
2 Low 
3 High enough 
4√ High 
5 Very high 
3.  Students’ interest and motivation 
during the teaching and learning 
process. 
1 Very low 
2 Low 
3 High enough 
4√ High 
5 Very high 
4. Students’ enjoyment in learning 
process. 
1 Very low 
2 Low 
3 High enough 
4√ High 
5 Very high 
5. Students’ seriousness in 
understanding the material. 
1 Very low 
2 Low 
3√ High enough 
4 High 
5 Very high 
6. Students’ activities in focusing 
attentions to the teachers’ 
explanation. 
1 Very low 
2 Low 
3 High enough 
4√ High 
5 Very high 
Score of class situation = 
23
30
 × 100% = 76,67 % 
With the category of  “Good” = 75-84% 
Observer 
 
Sri Nurwati, S. Pd 
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THE STUDENTS TEST COMPARISSON 
NO Name Pre 
test 
Post 
test I 
Post test 
II 
Students’ 
achivement 
1. Afriana Supresti 50 65 80 Improved 
2. Amelia Nandaresta 60 75 81 Improved 
3. Anselmus Mega 
Setiawan 55 68 85 
Improved 
4. Bayu Rahmat Hidayat 50 70 84 Improved 
5. Dia Santoso 50 75 82 Improved 
6. Dian Nugroho 50 65 78 Improved 
7. Erisna Susanti 48 68 75 Improved 
8. Fajar Afriyanto 50 58 86 Improved 
9. Fuut Agusfiana 50 70 86 Improved 
10. Gusti Antung Rahmad W 50 70 78 Improved 
11. Haimi Gandayani 55 68 86 Improved 
12. Hikma May Saroh 52 75 80 Improved 
13. Intan Maulia 54 76 84 Improved 
14. Ivana Permatasari 50 72 78 Improved 
15. Laela Novia Fitriani 55 70 78 Improved 
16. Mahendra Aji Pangestu 50 75 80 Improved 
17. Meista Indradi Dewi 50 52 68 Improved 
18. Muhammad Arif Nurul 
Huda 50 70 78 
Improved 
19. Nurul Hidayah 58 73 86 Improved 
20. Prabu Kusuma Argi P 52 75 81 Improved 
21. Pradana Zakaria 50 73 81 Improved 
22. Rafi Febri Yanto 57 75 85 Improved 
23. Rania Dwi Purwanti 50 65 70 Improved 
24. Redyansyah Galih 
Pangestu 50 64 70 
Improved 
25. Rizki Ragillita 50 68 75 Improved 
26. Sabrina Lestari 55 75 80 Improved 
27. Siti Nur Khasanah 62 70 78 Improved 
28. Soni Rochmat 50 64 78 Improved 
29. Wanda Permata Sari 50 68 80 Improved 
30. Yuniar Fajri Fardani 58 64 70 Improved 
 SUM 1571 2076 2381  
 MEAN 52,36 69,2 79,36  
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FIELD NOTES 
CYCLE I 
First meeting 
Date: January, 9th 2018 
Object: VIII C 
Place: Classroom 
 In the opening, the researcher expressed the greeting to the students and 
asked their condition first and cheeked the students attendance. The researcher gave 
the spirit by giving yells in order to make the students interested. The researcher 
started to begin the lesson by explaining what they would do that day. 
 In the main activity, the researcher started by giving background knowledge 
of field about recount text. The researcher asked the students all about recount 
stories in general to the students. The researcher gave some guided question about 
some recount stories, such as birthday party, holiday, and their experiences. The 
research asked orally to the students about the character, setting, and what happened 
in that stories.  
 Next the researcher guided the students about the generic structure of the 
story in the text by giving some guiding questions. Some students actively answered 
the researchers. After that, the  researcher asked them to make a group of 2 and 
write some past tense in the text. The researcher taught about past tense then asked 
the students to start their task with their own group. The researcher went around the 
class to guide the students and help them solve the difficulties they faced.  
 Before closing the meeting, the researcher asked the students to submit their 
work and asked the difficult that were faced by the students. After that, she gave 
the conclusion of the lesson. The researcher closed the lesson by saying Hamdalah 
together and leaving the class with collaborator. 
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FIELD NOTE 
CYCLE I 
The Second Meeting 
Date: January, 11st 2018 
Object: VIII C 
Place: Classroom 
 
 The second meeting of the first cycle was conducted on January 11st 2018. 
In that meeting started at 09.35-10.55. The researcher opened the lesson by greeting 
and building the motivation to the students. The researcher reviewed the previous 
materials and reviewed of recount text. 
 In the main activity, the researcher helped students to plan and presented 
their report about their opinion of the topic that was given by researcher and given 
change to other groups to ask related the topic.Then the researcher helped the 
students to evaluate their result of their identification. 
Then the researcher helped students to evaluate their result of their 
identification. After problem based learning was applied, each student had to 
make a recount text individually; it was done to know the student’s writing skill. 
Since the time was up, the researcher asked the students to submit their work and 
researcher closed the meeting. 
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FIELD NOTES 
CYCLE II 
The first meeting 
Date: January, 18th 2018 
Object: VIII C 
Place: Classroom 
 The first meeting in cycle 2 was held on January 18th, 2018. Firstly the 
researcher asked student to remember the definition and the generic structure of 
recount text. Later, the researcher stimulated the students by given a recount text 
about personal experience and asked student to identify the generic structure of that 
text.  
After that, the researcher divided students into some group and she 
formulated the problem by given some random picture series for each groups. Then 
the researcher asked student to arrange the picture into good order. Finally the 
researcher asked each groups to write a recount text based on that picture series. 
When the bell was ringing, the researcher asked them to submit their worksheet. 
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FIELD NOTES 
CYCLE II 
The second meeting 
Date: January, 23rd 2018 
Object: VIII C 
Place: Classroom 
 In the second meeting in cycle 2, was held on January, 23rd 2018. First of 
all, the researcher greeted the students and checked the students attendance list as 
the opening activities. As soon as possible she reviewed the last meeting about the 
picture series. 
 In the this meeting, The researcher helped students to plan and presented 
their report about their opinion of the topic that was given by researcher and given 
chance to other groups to ask related to the topic. Then the researcher helped 
students to evaluate their result of their identification. After problem based learning 
was applied, each student had to make a recount text individually; it was done to 
know the student’s writing skill. 
Since time was up, the researcher asked the students to submit their work and the 
researcher closed the meeting.  
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RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
CYCLE I 
 
 
SMP/MTS                    : SMPN 2 SALAM 
Kelas   : VIII (Delapan)  
Standar Kompetensi : 2. Memahami   makna   dalam teks fungsional dan monolog 
pendek sederhana berbentuk  recount  untuk berinteraksi 
dengan lingkungan sekitar 
Kompetensi Dasar :2.2 Merespon makna yang terdapat dalam monolog pendek 
sederhana secara akurat, lancar, dan berterima untuk 
berinteraksi dengan lingkungan sekitar dalam teks 
berbentuk recount 
Jenis teks  : Recount 
Aspek/Skill  : Menulis 
 
1. Tujuan Pembelajaran 
a. Siswa dapat memahami teks recount 
b. Siswa dapat menulis dan mmbuat teks recount 
c. Siswa dapat menggunakan recount teks dalam sehari hari 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence )  
2. Materi Pembelajaran 
Terlampir  
3. Metode Pembelajaran: Problem Based Learning 
4. Langkah-langkah Kegiatan 
A.Kegiatan Pendahuluan 
- mengucapkan salam  
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- berdoa 
- mengecek kehadiran siswa 
- menjelaskan tujan pembelajaran 
- menunjukan contoh recount text 
B. Kegiatan Inti 
Eksplorasi 
- Memberikan stimulus berupa pemberian materi monolog berbentuk recount. 
- Memberikan stimulus berupa pemberian materi past tense 
- Mendiskusikan materi bersama siswa 
- Memberikan kesempatan pada peserta didik memehami teks atau menuliskan 
pemahaman mengenai teks recount. 
Elaborasi 
- guru menyuruh beberapa siswa untuk membaca materi teks recount yang telah 
diberikan dan siswa lain mendengarkan 
- guru menyuruh siswa maju ke depan dan menjawan soal past tense 
- guru dan siswa bertanya jawab terkait materi 
- guru menyuruh siswa untuk menulis teks pendek berbentuk teks report secara 
tertulis. 
- Guru menyuruh siswa untuk menjawab soal yang telah diberikan. 
Konfirmasi 
- memberikan umpan balik pada siswa dengan memberi penguatan dalam bentuk 
lisan pada siswa yang telah dapat menyelesaikan tugasnya. 
- memberikan motivasi kepada siswa yang kurang dan belum bisa mengikuti dalam 
materi monolog berbentuk recount. 
C. Kegiatan Penutup 
 - Siswa dan guru membuat rangkuman darimmateri mengenai monolog 
berbentuk recount  
- siswa dan guru membuat rangkuman dari materi mengenai pastense 
- menytampaikan rencana pembelajarn pada pertemuan berikutnya 
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5. Sumber belajar 
a. Buku teks yang relevan. 
b. Materi recount teks 
6. Penilaian 
1. Jenis: tes, soal uraian 
2. Bentuk: tertulis 
3. Instrument: Terlampir 
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